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ABSTRACT 

This study determines the effect of the Instructional 
Development Institute (IDI) on the skills of a group of District of 
Columbia public school instruction personnel in the use of the 
systems approach to instructional development. The following null 
hypotheses were tested: (a) IDI participants will not show 
significant gains in developing initial skills in the use of the 
systems approach as measured by the IDI Pre-Post Inventory and (b) 
responses on the IDI Participants* program Evaluation will not 
indicate that the systems approach has been utilizedr that teams have 
continued to work together r that participants feel some sense of 
self -improvement due to IDI, nor that there has been a positive 
effect on the students of the participants. The following instruments 
were used to test the hypotheses and to assess the IDI Program: (a) 
IDI Pre-Post Assessment Inventory, which measured skills gained 
toward utilization of the systems approach; (b) Participants* 
Feedback Sheets, which provided insight to the participants' 
in-process ideas about IDI; and (c) IDI Participants* program 
Evaluation, which was the main instrument for testing the second 
hypothesis. Results indicate a rejection of both hypotheses. Also, it 
is recommended that the followup course be continued, that a 
procedure for initial training in the systems approach be made 
available, and that a continuous followup evaluation be made of the 
effect of the IDI program on students. (PD) 
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Title: The Instrttctlo&al D&veloi«ient Institute (I.D.I.) Rrogram 

Ofttet Focos-fichool year 1973*7^ 
Follow-up - Spring 1973 

Target Population: Instructional Personnel of the Fiiblic Schools 

of the District of Columbia 

NUnber Served: School year 197^-*fU - ^67 

Spring 1973 - dXk 

Funding: Jointly - USQB Title in and D.C. PUblic Schools 

Background and Rationale : 

m 

I.D.I. is a training prograa designed to provide initial skills 
and competencies in applying instructional systems principles to 
learning and teaching in local schools. The program was developed 
by the National Special Media Institutes Consortium under a contract 
vith the U.S. Office of Education. 

Description of The arograaii 

The program was basically set up in three phases* Hiase one 
vas known as the l^e-Institute phase which required prospective 
participants to: 

1) Form a team 

2) Identify a problem area 

3) Select a team coordinator 
k) Select a referee 

3) Submit an application 

6) Plan for post-institute sessions 

7) Schedule substitutes 

8) Have referee attend training 

Fhase two consisted of a forty*hour, five-day validated training 
session in syatems concepts and developing skills in applying a 
systems approach solving educational problems. 



X 

- 'i 
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Fbase throe was considored the ?ost-> Institute phase. During 
this phase certain activities were to he carried out hy the school 
teaaiCs), In their respect lv« schools* which would load to the im- 
plernontation of thoir plan(a) for solving thoir specific instrric- 
tional problem. 

Assmptlons ; 

1. Participants who completed a five-day I.D.I, workshop would 
gain initial skills towards the utilization of the systems 
approach in solving instructional problei&s* 

2. Scores on the I.D.I. Pre-Bost Inventory would show significant 
gains at the .0? level. 

3. ■ The I.D.I. Erogrwn would have a positive effect on those paartic- 

ipating by encouraging the utilization of the systems approach, 
"teaa" eflTort, amprovod instruction, and thus would improve the 
learning of students. 

Hypotheses : 

The following nuJll hypotheses were to b^ tested. 

Hi: Participants in the five-day Instructional Development 
Institute will not show significant gains in developing 
initial skills in the use of the systems approach to solving 
instructional problems as measured by the I.D.I. Hre- 
Post Inventory. 

« 

H2i Responses on the Instructional Dc^vclopraent Institute 

Participants* rrogrom Evaluation will not indicate: that 
the systems approach has been utilised; that- teams have 
continued to work together; that participants feel some 
sense of self- improvement due to I.D.I. ; nor that there 
has been a positive effect on the students of the 
pax^icipants. 

Findings t 

1. In their own ratings of skills and knowledges gained, partic- 
ipants ssda they had gained initial skills enabling them to 
use the cycloms approac); "TO a grout extent." 

2. A comparii-.on of pre-poct tests givon dvring the five-day 
Instituti'i^ revealed si/jnlf leant gains in skills and know- 
ledge at. the statistical .01 level of confidence. 



3* Responses indicated that the I.D.I, experiences had some effect 
on hucian relatione in the schools and on the school's staff 
development activities. 

4. Responses also revealed that some impact was made on students 
in grade levels ranging from kindergarten through twelfth grade* 

3» Participants indicated that they vere using more media in their 
instructional strategies as a result of their I.D.I. experiences. 

6. Seventy^thrce percent of those responding said that they have 
used the skills acquired in the development of their in" Mructional 
program. 

7. Participants listed other personal and professional benefits, 
such as> the awareness of the importance of working as a "team" 
to solve instructional problems, the acq.uisition of positive 
attitude's, t)ie importance of media and evaluation, and improved 
cmpetcncies. 

J^eqcTOiendations ; 

1. It is recommended that the follow-up course, Education 663F, 
be continued. 

All of the schools desiring to send a team to the Instructional 
Developwfjnt Institute (Education 66^') were given the opportunity. 
'She need nov is for a continuous follow-up to aid these teams 
in the total completion of the final step in the program, mainly 
implement/recycle. To this end it is reconnsended that the follow- 
up course. Education 663F "Buildinc An Instructional ftrototype 
Model Using The Instructional lev^lopment System" be continued. 

m 

2. It is recommended that the Office of Staff Development establish 
a procedure whereby Initial training in the systems approach 
can be given as the need arises. 

In the District of Columbia Public School System there 
continues to be a certain amount of mobility among school staff. 
This is due to several reasons among which are transfers (cither 
volimtarily, or as a resiat of the system's equalization plan), 
retirements and/or promotions. In many instoiices this has 
caused I.D.I, teams to lose members. Since the systems approach 
is based on a "team" eflor& it is recommended that the Office 
of S^-^aff Dcvclojanent have periodic Institutes to train additional 
team members* 
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It is so reeonsntinded that a contlnuoiis follow-up evaluation 
bo rsiade of tho of feet of the Instructional Development Institute 
IVoerjsni on studontc. 

Many staff development efforts end vith the instructional 
personnel, that is, without causing any positive changes in the 
"students" for whom the schools are all atoout. The follow-up 
evaluation of I.D.I, dliould assess its effect on students* be- 
haviors, attitudes and achievement. 
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IWTRODUCTIOH 



This report roprcscnts an assessment of The Instructional 
Develoiwient Institute (I.D.I.) IVosram as implemented in the 
District of Columbia Public Schools focusing on the school year 
1973-7ii. 



Baeknround and Ratlcnalo 

An Instructionca Development Institute is a training program 
c) jsicned to provide initial skills and ccanpctencies in applying 
inf. true tior,al systeris principles to learning and teaching in a 
local school, .or school district. Instructional development may 
be defined simply as a systematic way of analyzing curriculum and 
Instructional problems and of developing validatei practical sol- 
utions, lliia progrem was developed by the National Special Media 
Institutes Consortium under a contract with the U.S. Office of 
Education, Bureau of Libraries and Educational Technology and more 
recently by the national Center for Educational Technology. Four 
universities comprised the Ilational Special Modia Institutes Con- 
sortium: Michigan State Uaiversity, Synususe Uaiversity, thp Iteiited 
States International University, and the University of Southern 
California. In 1972, Indiana University Joined the Consortium and 
it becajBie iUio\m as the? University Consortium for Instructional 
Development and Teclinology. 

The basic purpose of the I.D.I. Program is to assist school 
systems with limited resources, substantial numbers of academically 
or culturally depriviid students and a real desire and commitment, 
to find innovative and effective solutions to consequent learning 
and instructional problems. To this end it proposes to provide 
pEurticipniits with initial skills and competoncics in instructional 
development procedures. Effective training allov/s participating 
teams to id^mtify a sp'jcific instructional problem and to develop 
their own plans for solving this problem using a systematic mid 
team approach. 



Purpose* of Studv 

The purpose of this study v;as to determine the effect of The 
Instmctioiial Dcvelop^ient Institute (l.D.I.), on the skills and 
compotencies of a group of District of Colitiixbia public school 
instructloruil porsonnol in the use of the ayutcar.3 ap/iroach to 
instructional dovoloijiacnt for school yenr ly73-7'^« 
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BEST con AHUUeif 

The Instructional Development Institute (l.D.I. ) Program has 
been a ma^or staff development thrust In the D.C Public Schools 
since the spring of 1973» supported through matched funding by 
the D*C. Public Schools and U.S. Office of Education E.P.D.A. and 
Title III Grants. Tlie program was recognized as an official staff 
developiaient activity of the school system and received full support 
and approval f^cm the D.C. Board of Education and the Washington 
Teachers Union. In inplementin;'; the program a new tliree semester 
hou^ Graduate in-sei'vice and ofr-compus course^ Education 662 
"a Systems Approach to Instructional Davelopmonti " was included in 
the curriculum at the District of Columbia Teachers College. 

The program was basically set vip in three phases. Phase one 
was known as the Pre- Institute phase* At this time interested 
schools were j^equired to complete (not necessarily it the order 
listed) thu follo^dng functions: 

1. Form a team 3« Submit an application 

2. Identify a problem area 6. Plan post- institute sessions 
3* Select a team 7* Schedule substitutes 

coordinator 8. Have the referee attend 

k. Select a Referee training (approx. 1 day) 

The second phase was the Institute — a five day, forty hour, 
validated tralnins session in systems concepts and developing sldlls 
in applying a syntoMs approach. At the end of five days, the pai.*- 
tlcipatinc; teems will have identified a specific instructional 
problem wid developed a feasible plan for implementation in their 
schools utilizing sy.ntems techniques and strategies. The Institute 
was divided into instructional units consisting of large and small 
group activities including dis.-iusslons and such innovative instruc- 
tional strategics as role-play ing, simulations and games while 
stressing the "team" approach. 

Hhe third phase was considered the Post- Institute phase. During 
this phase certain activities were to be carried out by the tofuns in 
their rcspjctive schools. These activities include team meetings, 
involvement of school staff, cosipletlon of prototypes, completion of 
evaluation designs, meetings with th-3 follo\ir-up coordinator and 
implementation of plans in classroom situations as appropriate. As 
a part of this pliase a follow-up course: Education 663 P', "Building 
An Instructional IVototype Koiol Using the I.D« (Instructional Do- 
veloiTmunt)system" was conducted by the I.D.I. staff. 

TtiGTc were no ctal'f hired especially for the I.D.I. Program. 
The staff instead was composed of trained personnel from within th.« 
various ol'iic«.!t; of tho U.C. Public School*.", iutoilnistration. Sluiiltvrly, 
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tho in.itructor.". woro aluo chosen from the ranks &jid trained in 
the eyatoms approiicii. 'ivo consultants I'rcaa tho consortium wore 
prtiCont in all tjxocpt th-- last f-n* v/orjc:jhops. trior to tho bci- 
ginninc of tho I.D.I* prorram Jbipl^mctiitation, a ytuering com- 
initt«:vj was sot up to d-jvciop policitis for irplci:ic;ntin£; the pro- 
gram* The stcorinc corariittee met periodically throughout the 
procrtau to ova^.uatc and prcanote the development of the procrtmi. 
Anothor innovation on the pjurt of th'i procram (l973-7'0 vas the 
Inclusion of a hedia spc.'Ci&liat component. Students from one of 
the senior hicili schools were included in the procran*. Uiesc 
stude'uts v/ore trained in ia.;dia technolocy and operated with 
pcrcision all tho media ociuipmeii. durin{S each Institute* 

Ideally pai*ticipants in each workshop were individual school 
teatri;: consisting of the principal or the assistfurit principril, 
two teachers, the librarian and the school based resource teacher 
or sp^^cialiet. An exception was Institute IV V7hich tended to 
train personnbl in Centra.^ Administration in the systems approach. 
This was to ennble them to understajid tho concept and what it was 
all about v/hon visiting the- schools ana observinr. I.D.I, teruus. 
After solicitinii volunt("-»rs IVom Central Administration space 
was left in Institute IV for four school teoias* 

In an evaluation of Instit\ites I throufih IV held in the 
eprins of 1973;, it was foand the pai'ticip:mts in the Instructional 
Devclopiaent Pi-osrcja had sifpiiricant positive f^oj.ns m attitud<?G 
tov/ard utili;'.';^ion of the systems approach to instructional 
devolop:aont. ^ 



Definitions. 

. Feedback - In tliis study, a process built into tlio pro£srom wiiorcby 

tho participants expressed their feelincs about the Institute's 
weaknesscw ruid strengths to aid tho I* D.I. Btr.ff in maldnc 
improvi muntc . 

Folio;/-' Up - On »ite visits (as vrell as othe»r contacts) made to 
each school by I.D.J, staff to aid, prr^acrte and/or appraise 
the iinpli I'i. ntation of tetua plann* Also tho inclusion of 
course CCji ¥ to qIvv additional trainlt:/^. 

Media Specialist - l!it'.h scliool studt^nts trained in viedia technology 
during pro- institute so;;sions for tho pai'pono of conductin*; 
the audit>-vidoo sofpnoiits of tho Jn;'.titul;o. 



1/ V/ood, Joh.-Jinti G., An An'iTysj.'. of hhf.> ''f '•«»; I; of tho Tnnt-vnctifn'^.l 

oi' iXti'i.lc ■''•i.nc'.!. '■••'-•■■■i-i!Mt>l> i'uoIi;':iod I loo Lo3 ■;•*!. ajLi;.'.».-rt;i Lien , 
(Colltw;.'.' i ra-i:, Mai-yliii a: Univor:Uty of r.':iryi;ind, 1973) 
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nrolotyp^* - A plnn or model for colving en iiiGwructlonal problum 
cuziatruutod by a suhool town, 

P.ofei*ce • One sianber chosen by a school teen, to attend a one day 
pre-in:ititute training session in order to be prepared to 
racilitate r.hv: Arjjcvation inturaction cajih^ duriiiG tine Institute, 

System - WiC' collaction of iiitcrrated entities iwrkinc independently 
and in inti^raction for the purpose of locating, dc fining and 
achieYin{5 a prjdcjt-rminod p>':'pose. (See appendix D) 

Team - A croup of five porpons ccsicnatcd by a school to attend 

the rive-das'- in.itii;utc «nd composed of a principal, two teacliors, 
one . librnritai c.vii cne other school based person. (Usually a 
readinj ::p'jei:JJ..ju, mth specialist, rcsout-cc teacher, comuielor, 
supervisor cr r'nysical education teacher) 

Tfraw Coordinator - A person cho:^on by a sc!hcK>l tt^am to be the spo^.ea- 
nan or contact person bettroen the school and whc l*Dil* staff* 



1) Sample Si'^o - Ptort j.ciT»ants* IVogrtun ?^''uluation Forma were jiiulled 

to the ^176 p"rticipanta of InatitutL»s I throuf^ X only, 
liocpoiincs r^J:•o based on a ?2v return v:hich could possibly 
be tnccc vho feel nore I'avorable toi-.-ards the progrrjn. 

2) Terjn .Kosponses - K'^sponse.s ivom individucJ. teows to the Participrjits' 

Pi'ocm.i V^/'aJ.ua'cion fOKTi rjoiged I'rojn response from one ine:i>oor 
to responses J.Vc«n aJJ. five teejn mon.bora. Thus majority 
opinions i'Tcsa tenn mejnbej'S reportint; were taltcn as the team 
opinion. Sixty-five pc-rccnt of the total 8I teams are rep- 
resented. 

3) Kff on Punila - The effect the procrrjn hod on students is 

lai.utud to ji-u'ticipants' responses on the Participants' 
Pi'Oip^wn hVful.uation fom and from rojjorts of the I.D.I, 
rollww-t^p purscnnel. 

h) Hon-'j\»ain Rirticipijits - Personnel from central administration 
attonJod so:n.! instituttis. Elven thoi;^;h they worked as pci't 
of a i'iOi'^ diu-inj: tlie institute they were not part of a 
porrjiuierit VjiCi that was able to cofliplcte a full proipcam. 
Tlda vruj c;-p'>ci:tlly tr.io of Institute 3V. Tlius tewn res- 
ponses and r;.>;;:)<.'n.;o3 by profe;aSion cjo t*ivon in the rv'Siilts 
v:.y noi. b * c :• : r-Lvr^'.-Xo, Also inclUiTod v/cre persomvl IVon 
other school r.yr.toir.s. 
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Complete doncriptive ovfiluat.lon raports varfi not received i'rom 

Inatnictional loidcrc and coordinators au outlined in 
the evaluation stratoijy. 

Tho I.D.I. Pro-Post Inventory was not completed in time to bo 
aujoinisturud to particlpimts of the Im.titutcc prior to Institute X. 

l^io Participants' Foedback Sheet vas not constmcted in tlixio to 
bo administered to participaTits of the Institutea prior to 
Institute VIII. 

alio I.D.I. Participants* Pro(5ram l5valuation was limited to 
participants of Institutes I ttn:oU£;h X. 
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Sainnltf 

The opportunity to participate in the Insti^uotional ]>cvelopincnt 
Institute V7aa provided to all school ii of the Washington D*C* Public 
School System on a fii^st come baais* No school^ hovrevcr^ vas allowed 
to send a second team until all schools applyirig had been scheduled* 
After all schools applying were served^ seme schools were able to 
send second anl oven third teams to tlie Institute (See Appendix G). 
A total of sixteen (XVI) Institutes were held from the spring of 1973 
throu(;h the spring; of 197^* Each Institute designed to accom- 
modate fifty participants in ten five-member teams from ten differ- 
ent schools. This ntrb-ifr vas not alvays adhered to for several 
reasons. 'Ilicjro vera occasions vheroin a teem aay have cancelled out 
too late to be replaced and at some institutes there vere persons 
observing or participating vithout credits, iljcso included persomj 
from other school systeno and fron vdthin the U.C. System^ as well 
as parent aides in a few instances. (See Table I) 

In all, approximately 731 school instructional perse Jiel attended 
the sixteen five-day Inr?titutes. These participants represented 76 
elementary Schools, 22 junior hiph cchcols, 8 cenior hich school^!, P 
special education schools and one vocatxonal hi£h school for a .total 
of 109 Tt.C. Schools served. (Geo /appendix O) 

Treatomt 

In applying for participation in the I.D.I. Program, schools 

identified their five-member teajhs, dcsicnated the tecua coordinator 
and team referee, and listed their problem nj'oa. During; registration 
(1973-7^) for the five-day Institutti, usually the week prior to the 
boyiimint: oV the Institute, staff meiribers helped tewQS to clarify 
and/or be more specific as to tlieir major problem. Tlie referees at- 
tended two-hraf day sei:sions al'ter rccistration and prior to the 
Institute to acquaint thjms elves with matcriiils and techniques need-'i 
to facilito,t<- some of thii activitiv:s desiijnod for their teaas durini; 
the first two days of tlie institute. The ln;jtltute week was dcsicn :i 
(participants* feedback, etc. initiated minoi* chances) to proceed as 
follows : 

Unit I- The Context of Instiu'ctional Dovelopr..:nt; : Affective 
Preparation for Psycholocical Comitinont to I.P.I. 

This \init was cconposed of a cerieo of introductory prcscntatior.a 
and s^nall cxov.p discus.^ions of several basic educational problem cji>- 



Table I 



Participants In Tho Inotructionol 
Development Institute Pirogram 



Institute 




PurtlclpsAta 




Number 










In 


Kecistercd 


limnber vHo 


1/ 

Frew Out-*' 


• 


Attendance 


for Cr "d It iy 




of Stui'- 


I 










II 


53 








HI 


5>* 








IV 


53 








V 


36 


35 






VI 


50 


kC 




3 


VII 


50 


UB 


1 


1 


VIII 


UO 


ko 


1 




DC 


51 


5X 


1 




X 


35 


35 






XI 


kS 


i*5 






XTI 


50 


50 






XIII 


48 


U7 


1 




XIV 


51 


51 


. 5 




XV 


58 


57 


2 


1 


XVI 


52 


50 






T6tal 


781 


555 


11 


k 



JL/ Not available for Institutes I throucjh IV. 



preaches h'lacA on widoly-held profesclonal values* The unit was 

U^'L.i{j;ncfl to •'oonr. int*'V«Mt nml Recuri» cr>nblnuc.<l involvoment in thu 
Inr.tructionv.l lx«vo.loreac«nt Institute. 

Aetivitttfg 

1) Introduction to the I.D.I. 

a* Introductory Film emd Slide Tape; 
Hridne #1, The VMm 

b. Intro-luctiuna 

c. Pilaas: The Kvolution of Education; 
A Square^ Education 

2) PU7.;:les 

a. PuzKlc rdrcctions 

o. PuJiJile GiJse Debriefing 

3) FiJLtri Presentations vith Small Group Discussion 

a. * Kiln: J^tcth 'J\:achinG to Leexnin^ 

b. Fllia: The Principal 

c. Filio: Vflio is f4ic3 j'v«tt? 
d* Film! Vitiual Lit'jrncy 

I'xhat Introduction To A Technological 
Innovation 
Interest Invent ori' 

Unit II Introduction to the Sy^tums Approrich: The Instructional 
JxiVclopaont Process (See Appendix D) 

Part.ici!)*.r:ttt roct?iv<;d, in this unit> bxi introduction to the 
systematic rvjurorich and definitionc of baftic tt rms. The Instructional 
r>jvclo]xn'jjit proC'.'sa was compared Kith typicfJ probXca-soJ vine ap- 
protiCh'jf Liii'ou^h the use of filmed scoQuntc frora n;preeeni".Rtivc cace 
Ktttdies. 

Activlt5.f.T; 

1) Intro iuction to the Systems Approach 

a. Slide- Tape: I3ridr:c 'J'ho Idrjlit of 

Day 

b. Slido-Tapc: Introduction to the Systems 

Approach 

c. Tc.'un Reviev Kxercise 

2) The JnatructioiuO ix.-vt-J.opjuent Procece 

a. SlidC'-Tapo: Introluction to the Instructional 

Develoiau^nt Procoso 

b. Gome: Hhe Instructional Dtveloi^itient System 

Gruiie 

c. Ganio ycorinc 

a. C:«r.'.j iV'brivi'inc 
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3) Funny Money 

a* Film: Punt^ Moncy^ tart 1 
b. Anninmiiont to Dlncudsion Groups; Small 
J Group iliscttssion 

c« Oiscussion SunsTiury Reports 
\_ d. Film: Funny Moneys Hxt 2 

^ ^) A Concept of Chan(se 

~ a* Slide-Tape: A Concept of Change 

b* Assifpiment to Discussion Groups 

Small Group JDlscuasion 
d* Discussion Sunmary Reports 
9) Review: Post-test 

tfeiit III — - The Application of General Systems Theory to Instructional 
7 Oeveloxcncnt 

[ In this uniti the first tha^e functions of the instructional 

r Developiront Model vore explained: Define the Problem; Analyze tim 

Setting; cmd *Oc^nani::e nanaf.esierit. Rolcployingy simulation and eoming 
techniques were uced to elicit from participunts an initial comitncnt 
to systercatic analysis as a problem-solving; stratct^. 

1) Introduction to the Innovation Interaction Game 

a. Slide-Tape: Introduction to the Innovation 

Interaction Game 

b. Assiennrient of Gnwo Roles 

2) Game: The Iiuiovation Interaction Game 

a. Slido-a'ape; Brld{;e #3, T^K^ Gatlierinfj Storm 

b. Slidu-Tape: Introduction to the Innovation 

Interaction Gome 

c. Role Meetincs for Oowo Pai'ticipants 

dm Gmoi Round 1, Innovation Interaction 
Game 

e. Referee Critiques 

f. nro{p*aj»ncd Instruction: In !'!anualf 
"Application of Goneral Syt;tti>ns Theo3cy to 
Instructional Ix?V'jlorwent>" Pwt 1 

C. Referee Roport« ol* Scores 
h. Fil»: Identify Problem 

i* G&*nc: Round 2, Innovation Interaction Come 
Jt Referee Critiqu^-n 

k. Proip,\'«nmt'd Instruction j In Manual, "Applica^ 
tion of Genoral Syatciso llaeory to Instructional 
Development," Rtrt 2 

!• Filn: Analyze t'.ettin/3 

m* RrOitjriiMned Instruction: In Mtuiu.!!, 

"Application or Gi'noriil Sy.*- tonus Tlioory to 
Instructional IX'Volojviii»nt, " I'arta 3-^ 

n* Fill.*; Oro'Uii;;*.' M:;iK»ooUR)nt 

o* Gcine {ji4iumary 

9^ 2*i 
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3) Case* ntudy ol* IJo;.af:ak-LnJ'llrtiflct 

a. Introaucation to i;orwal}:-r.aI'liraaa 
b* Slide Tape J WonmlK-LoIliroda 

Itolt IV — The Pirototype Cpecificationis Planning Kxercisei Stac© 1 - 
Define; atace ? - Develop 

Unita JV-Vl built upon previous units and assisted participant. 's 
to nnalyr.e problciaa, estubM-.h ob;iectivo3, spcfcil'i' methods, um con- 
struct prototyix'o. I'h*-' V- ^ -^^C exorics«i was supported by sllile-tape 
prusontations, procrrttarAd matorrlais, taid simulation ajad gaminij activities* 

Aetivlties 

1) The Planjiinc Exercise, Functiona 1-3 

a. TAiJJJ Teaa l t>ntiation 

b. * S.U(l.;-Tai>«: Brici.:;j ^^4, Order Out of Chaos 

c. Slidc;-THpe: I'xmction 1 

d. Pi'ototypo Specifications Mcjnuia, l''W)ction 1 

e. Sliur-Tapoi inunction 2 

f. IVototjiHi Sp 'Cificutions J^anual, Fimction 2 
C. Slido-Tap.?: Function 3 

h* Pi'ototypc? .specifications Manual, Function 3 

Unit V The IVototjrpe Specifications Planning Kx'..rclse: Stjwj.e 1 - 
Dofino; Ctace 2 - Develop 

Acilvitir'n 

1) Self-Inntnictionyl Objoctivos riick!\co 

a. {Jliao-Tarc;: Hrlfltjc I'lif? .lather inR of 

Htrencth 

b. Self- Instruct ional Objoctlvoa Package 

c. P. -rf ormi-ncT ObjectiV'S 3oli'-A.-!s«o 'rMcnt 

2) Otuno: Tho Objectives ^^•^rkf-tp.l ace Gwno 

a. alide-Tapr: introduction to 0b;jective8 

MtirketplaevJ GaRie 

b. Kxplanation or lAC 

C* }''oj'ri:.-.tion of cor.ipiUiies 

d. Keaiinti of rc les 

e. Kevicw ol' flru^r.' Roles 

f. Ct'ju'.:: Pnrt 1 - First Qura'tcr 
C. Crrij: Rii'b - Second Q^itirt or 

h. Cr-xiti Keedbuck Sessiiou 

i. P:a't 3 " Third Quartor 
J, Gw-o; VitTt it - l ourth Quart* .-r 
k. iltHl-oi'-yoar Cciupaiiy Reports 

'<) I'he iaurjilii.' !.:;ffC4.MO, i-'uncl-ion h 

a. li-.'i'crjJi TAiM*' T<.':uiii*. 

b. Slid. -Tfi.Do: i'unctioi) '» 

c. Pjv^totyii • {.p.cificatintir. Mruiual, rimction U 
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Iftilt VI — Spoell'ierition of M^.thoda: The Ppototyp*:; Specif icationa 
Planiiinc h:>:«rci:K!: Statje 1 - Dellno; Stc^t^ 2 - ixivelop 

Activltiqa 

1) Stratur;ioc and Ihdia, Function 5 

a. SXid«-Tap<*: JVototype 3pocif icationa 

flxerciscs, Ftmction 5» PaJft 1 

b. Stratecies and Miidia Munual, Stops 1-U 
c* Slide-Tape: Rpoiotyp-j Specifications 

Rxereise, Function 5* I'Wft 2 

d. Strategies and Media IVxniial, Step 5 

e. Stratecieo raid Media Pont-Tect 

f. Slide- Tape: Prototype ^Jpecif icationa 

Exercise, Function 5, Part 3 

unit VII — R\ra.l\xation and Jtaplementation: The l^ototype Specifications 
Plimiiinc Exercise; Stage 3 - Evaluate • 

Aet5vitien 

1) Evaluation for Instructional txnveloTawent 

a. Slide- Tape: Prototype Specifications 

Exerciae, Function 6 

b. rv..*vl.;w of ^rffntral, "^Valuation for Instruc- 

tional Developiient" 

c. Slido-Taix^: Evaluation for Instructional 

DcvelopKiont 
d* Poct-t»-«t on l>/aluation 

2) Planniiii; iJ>:ercir..i, Functions 6-9 

a. Prototyp'i f3pecificationa 14anual, Function 
C, Points M-H 

b. Slide- Tape: Eridfje //6, Proof ot' Fkjrformance 
c* Slide- Tap<-.- : Prototj^ps Specif Icationa 

Exercis«», riuiction 7 

d. Prototype Sr^-.-cifications Mroiual, ^'unction 1, 
Points S-U 

e« Slide -Tape: Prototype Specifications 

Exercise, Kunctiona 8-9 
f . Pi'ototypc? Specificationa Manual, Functions 
Point r. V-X 

a» Glide- Tape: iiridge ill, Dayn Beyond 

3) Prototyp? SpfcilMcMtiona Itmiua, "Wljat'c Next?" 
h) Atticu.'.oa iJiirvoy, "Attitude Toward Inati-uctional 

Povelt^i^::.out" 

5) GyntliociiJ of thv Inatruct; onal Devolopjuent Institute 
* a. i' ilin: Sj'ijth'.-aia 
b. GliUc-Tapo: Synthesis 
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The coraploiiion of Uftit VII ended the. five-day fiessim. «ie 
finrX part of thr- procran - Uait VI IT • yoqnirrd the participnnts 
(indivldaal itf^iaa) to rtitiun to their rvsjittctivt.' ochools^ coapXete 
their plpjir, (prototyp^fc) f«.r aolvinrj th'.ir inctructioaal problem 
and iaifiloin^ nt i»lJ4ns in u clnsaroom 5«ttiJ»c as tip j ar opriate. lairittg 
thi$ Juried foilow-i«> vas aiade by the I*a)« I» follo»^vii> team in 
order to assist teama ne<*dinc; help ar.i tu aascsr. the teams' progress* 
follov-up procedur^i luiiially conr jrtou oft 

1) Telephore contact (within thr«.'e to five'weeJca} 

2) Site visits (vithin eicht to tvalw wee3is) 

3) iValuation of ttttaas (vith*n sixteen Vf.elt«; 
k) Observations in ciXassafoocs. 



A;tnty options 

On the bo-wir. of the i.rtifi.tsa>mii .Iv.st described, ths folloiv»ing 
o-iSUKptioRS wi'rc iDHdai 

1) l^ticipjuitu who conpl'itcl a fivo-doy I,D»1. workshop would 
gain i»iitirJ. e3d.llG tcv.\irds the utilization of the systcias 
approacli iii solvine instruational problems. 

c?) Kcoros oi) the I»D*I. ft-f.- Post Inventory wowld show significant 
rviXtia nt th.» ,05 level. 

3) 'iS^e I.b.I. Prof,rew wcitld h^.ve a poaitivo ;jffect on those pnv- 

ticipatint: by v.«?:coi>r: •■;i>^r ti-io utllit^atim of i.h:: systems approach, 
"tciuri'' I'x'iox'i., 5jup3*o\\:-y. iiistructior^ and -Uins would iciprove 
the It^ea-rta;.':.: of studo/Jtc. 



li.V'fl">th'-:.iC!{£ 

The fo3.1ov;in': null lyrotheses wi;.l be tc.-^tcd. 

Ilj^^t ppvticip-jifcr. in tli- five-driy Inst^•acticrrJ. Ijevelopmcnt lytsfcituto 
vJ.1.1 not r.)Kv ai{.?r if icr.Lt Qtihu ii dovclopinj: initial skills 
in the y '. V th sy»it r:S approiidx to zoXvit^z inn true ticma 
problem 1^; lii-jfi ured by the l.D.l. Pre-l\>st ""mrentory. 

ll^t Hesponsv>« or ;'jv lnc^;ructionca I>:jV 1 >p« :int limtitute Pnvfciciprjits* 
XVoGrn:^ :;v:J u:Ulon /ill not incUcf !> : Uuit Uk> »yt;teaia upproacl* 
h.ir. b„vn ui; ii'.r.cd; w'l- t terur-s h:x\\ •.. ^ruinuuvl to work toi^etUvr; 
thnl". piurfcic ,j.;uitc f . « 1 z\xuii censv oi 'elfrS^iprovciiient dre to 
l.U.l.} no tik'.t tn-.-ro ht^s b^en a pct4.tJ.vc effect on th;) ctttlcatn 
of the }K)i* Aolp: hti„ 
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To tur.t th',' hynoth',5fcS and Tor further asaeasttent of the 
Instruct ionul Ij.!vc«lop:.'ont ft»ogrwii> throe inctnoaonta wore de- 
veloped by tJje idvicion of Research and Evaluation. 

1) I«D«I. Pro-P3st Inventory: 

To measure skills cained tovard utiliiiatlon of tho systeaa 
apprrnch to inatructional d<?veloptuont, a ten-item laultiple choice 
inventory, nconoly, the I«D.I. Post Inventory, vfe« ccnstrvcted. 
The t^n It'-wa, cov-^rint' the entire five dbyn, werd selfccted fSroia 
tJiree exiscins »cu5im»«.i£i dfvelcp*.?d and validated hy tho Consortium 
and dOisXj.;:ifd to be .'idrinistereil fit throo diaTorent intei'vals 
durir.G th • Inatitut :'* In addition to the r-iiatiple choice Itcma, 
the first iJT'^o of th': Pre-JPost inv<atory consisted of a linting 
of the tiS.Yii functions or ateps ia the ayotQ:r,5 approach. Ohe 
participitnty were tusl-.ud to rate (on a eealo Cron "little or no" 
kno'A'ledirc? to "a cjood" TforJting Imowlodge) tlioir sJd.ll or Imow- 
1 dge of t ach stop. 

2) Participant a* Feedback Sheet: 

Thic inctruia'jnt was desi-^ned by tho evtauators in an effort 
to pcr.-.vidv .30UO fcar'-.tivo ev£*lurit:lOii and r.awix.rt to th...- I.D.I, 
ataff rts v.: 11 as {-ivc^ bcicKip^oiUid for suitm-ative evaluotAon wor':. 
*Chls roin provided ih^sijiu to the parfclcipaj/ta* i)4-proCi?8S ideas 
about l.j).l. 

3) InatructioriiO. Ix;vulop5!iont Inatitute Par ticipantc* l^rocrtuu 
Evalu'tlilon: 

This instrument \vas constructed aa the wain instrttrnejit to 
tect th:: r^-.-eond null h-ypothonis Tlie pro/a*f«Tt oval\iation in':tnc:::>nt 
vas a cIm »•»-::<.• form d.. j^en^-d to ccver all .vji).»ct« of the Imitmc- 
tional •.kvv.'ltnr.iont Institute Pro;.Y:an i.e. tiie Hrc- Institute, tho 
Tnotilut. -, find th=> i'Gist-Iniifcitutu (includin;: the effects of t^iO 
prOi^i'L^i CjTi iitulo.'tt.t). O:)inion^^ and cor?!;t-iitr. ;vere r.ollcitcd IVoRi 
particit-tLnt.; of lar:tifcutos I tliruuo;h X, 



X) Dlff'-r'-nctta in r«;oponcea on the prc«-poat inatruniont w<'re 
ri:i.-;?y.N.?.i :*o>* iactitut.-.;;: X tlirou.th XVI. CVvUn :;.<'ayi«i were fou.;d 
for firt.jr;ip.-mtn* rntinciJ of their Jnun/ly.-l.'*^ '-^f '••uth of the iiin; 
3t«.'p;3 b:-.i1c to thvi ny.i u«- rr. appro:ich. r.nd lOiJt Lie^ui;? v/vfre 

dlr.f'--.j,' • ! iM :r-;:'.je 'A jit» t-nr-.W!--' -.11 :•<•:•.; t'•^ bo o-:r;ily di.i- 
t3n<nii;.h.'-'j).i-.:. .:'»co^.vi; v.vre obfc:i:iji>Hl on th,.- rultiplw choiau itt^nuu 
Vnis^Li w r.' eoi.;:.>utvd. A t-tcot v«uj apfJlod to 'c^^cl for ulj,iilf leant 
difffr fnctu. 
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2) IndividucJ. coj monts on each f<*vdbcuck ahoot vurc* tallied by 
Institute accoi'diu;: to th^- id'^u oxproiicod^ and th*jn catenorlr.od 
by (l) l*ujit:lv\; r jci»oiir.o, (L') lloutral rorjpojiSo and (3) lje,:;ativo 
response • Tliia cat.j;;ori:'ation v/au donu iii order to determine: 
the pru*tj.3ip:into' ft5'?lin,'::3 tcwr^rd tho ailTorent pha:;c3 of the 
procruni* t!omc.ntr. w^r^: also clu.3torod v;ithin tbe (^•^neral topicc 
of contont, ii'^.toririLo, orc^^'niv^ation, nttltudn and environnont. 
These rusultri v«;ro prc:;cintoa in tabular and nrurratlve form* 

3) llccponc ja to tlie Instructional Dcvulorwcnt In^tituto Pcrtlci- 
panto • Tro^jrarri JJvp.lufition Vi^rt^ tallied for i*&ch Inrifcitube by 
teiun, proru'ssioiv/.! po^'iticn ^jrid/or lndividii.'jJ- rcj^^ponises. Theso 
MctTc clUGt'^Tcd t'or Institutof. I throu^n J"' (Sprinii; ^73) c'-nd for 
InntiLat .3 V t:irov.:h X (.school year lS>V.:-7'0» instances 
V7h-:r«^ tln«rv Vvvrc no appr-ront difference's ir» ror.pcrjsvs they \:ore 
ciu3t'-r-fu fov. In.'tr'tute I tVirou^^b X* Tu^: results yure reported 
in table.'?, ficw^ra and in n^jirrative foiiiu 
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Becinnlnc^ with the ptirticipanta of Institute X the Pre*?ost 
Inventors^ v;:ti; actiinistorcd at two intorvals. THio pretest v:£vs ad- 
ministered on the! dCiy oi' registration, which vus held approximately 
one vrev^k prior to the hv^£-ir>:aine of thi-i five-dcy Institute. ITiose 
parti ciprjitr: vhc did not reaicter at this time did not recciv* a 
prc'toct. The posttest v;a.^ adiiiiniJit ^rod at ohe end of the Jast day 
of th^ Institute-. Gano participants with prior coraiitments v^ho 
departed ear.Lj^, did not coniplete tiio posttest. The total nu2nber 
in each In;;titul.c^ ccmpletintS each tost is aho;m in Table II. 

Part I of the Inventory gave participants the opportunity to 
rato tnemnelvcG as to their ioiovrledt-e or skill of the systems aj)- 
proac}> by rai^an;: ejo.ch of the nine steps (function;^,) basic to the 
syr.tons appro'ich to solvinr: problema. The ratine was on a four 
point scale rLL)?::ins from a "good" world.nc knovrlcdce to "little or 
no" knowlodi^o. Tlic protest and posttest scores of sub;5octs were 
obtained by ta-'jl renins the responses a value rancing frm 3 to 0 
rv.-.T - ctivcDy .f'ov each r.tc^p rated* Oroun means vere computed for 
each step for pro^ticipanl-.:? of each institute, X thi*oi3frh X)/i, on 
thj pretest on the ponttest. Th^? steps ratod wore; a) Identify 
a irobl^tiTi, b) J.ivjOy^o thj settin-^, c) Orccmiro larinosetaent, d) Idjn- 
ti:.'i" cbj*.7ctlv^'r., o) Spoeil> methods, f) Constiiict prototypes, c) 1'*^-^ 
prototype: f», h) MiiAyzm results, and i) Implerent/Kecycle. The re- 
suJts (vro sho\r>i in Ficiun? 1* 

Kor each Institute the ratin^^s on the posttost -were higher than 
t}ior,e on the protest. Since these ratings were based on opinions, 
no statistical test of the differencc:s was applied. 

Pari* IT, consisting of the ten miiltiple choice iteias, was de- 
signed to D'\it::vji'c the do jroo to which initial fcOdilis in th? utili- 
satjcn of th/ :;ystc-ins aofJi-oach to instructionrJ. dovelopr^ient wore 
gained as a n^suit of the five-day Institute. In scorinj/;, one 
point vras ijivoii J*or eacli correct r<.-':iponse. A cuinulative score was 
obt:rincvl fro.: \;hitth a r.rotip v.iOHXi v;a.i coriputod for the protest and 
tli:; po.:;tti.'St» A t-tosj i'or uriinatchod data was applied to test for 
sii^rjificiUiCv:' of tlic difference. 

Tc'iblu IJ, on th»' oi.l.ov;inr. pcx^v, Gives tho scores of Pai't II of 
th- Piv-?o.it jiiVt.iitory, for citch iur:titute, X throuj-h XVI. It a3.sc 
s1h.'v.: tf-' eiu.ulc'tivt.' score o for cacJi, the nui::btjr of participants in 

J.u:;(J I ..'iio e^::*:)! 'tv;i t uch tv.-.t, th.: rurui .-.C0jt\!3 ft>r the i^ron] 
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tb« aean difference between pretesta and posttests and the Gained 
t-values. Xn all easea the t-value was significant at the .Ol level 
of confidence. 

To insure validity to the findings, since the Are-Ibst Inventory 
was not used txntil Institute X, and also to control for selection, 
(participation was voluntaxy) history, nasturation, and regression* 
a tother analysis of the data in Tahle II was necessary. Tbia analysis 
consisted of comparing the posttests of Institutes X tkraugh XIH 
with the pretests of Institutes XI through XIV z^speetiveJy. !Ehi8 
is known as the '*Fatched-t^" design in that it coibbines the one*group 
pretest-posttest design and the intact-group ccnparison.^' 

TSble m gives the results of the f^xrther analysis of the • 
Post mventoxy Scores. 



Table in 

A Ccaparlson of The fiosttest ^2ean8 
of Institutes X Through XIII With The Pretest Means 
of Institutes XI through XIV Respectively 
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The obtained t-valuea for each of the ccoparisons was significant 
at the .01 level of confidence. The cce&parisons are reasonably equal 
to the results shown in Table II. Therefore, we can conclude that 
neither history, xaaturation, testing, nor selection can be considered 
to account for the outccne. 



Tuclcian, Bruce W, "Constructing Research Designs." Conduct^ 
Educational F.esearch. Hew York: • Harcourt Brace Jovanovlch. 
Inc., 1972, p. 122. 
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In oil of Art to prov.*^}o como f orn^utivc cvalvj^td on, supx>.>rt 
and b?.cV''-Aaid Tor rjor:* valid swrsoatlvo work, a;t v^lX as I'-f-in 
th:-. pr-.rticipfi-;tw irt-prcc- iHntc ub'mt IDI, a tfy;;'cea for (fvdnimj, 
J\:'.Hiue.c]i X'axjiu th^ psLrticipfAtits waa dcvulopod. 

•ihG form, l^*.rticipunt;:* Fe';:clback Sheet, vti.c d<=;oicn«d to rtc- 
ccwn^ish thir.. iliia vsui drmu in such- n Wfsy thut th® rcst'>ori.';«;.'j 
wooitd not Ik? J.ir-.it'-ud nor ucntrollod. V1h» fern* civon nn uu- 
obtr.wivt: struc-unrc? to ;:«:rvo as a ntiR»ul\xa for the- re6pondon*wS* 

llae FesAfcTiftri iShoets p?«oved beiicficial in ai-vcral wayss 3-'or 
til'. pfa*ticipr>,o.:, it :;orv.. d tts u i*c.'lcr;.iJU"Vnlvo \:ii..frc they could 
(ix; J ».••'. vjny r.lvbt.r; they inLjht have hn.;U It itlfio f^f-vo 

th ^1 fi Dochjini.:^:- Tor ttt-f.jTi.ptini; to chnn;:e ttio inntitutcfj thiw, 
they coul:i fo'-.? thnt th-;y v-,'2-e a part of the totrJ. process, r.nd 
not jiict vhc tub;] o. Cits O'* it. 

'Hie bf-jnc^itii Vjto p..riiapa .:x>ab t.yp.'a'f-?nt to vb-^ IDI ct^.iT. 
•>3icy rcDd th-v W ndbricl: rh . ots at th-- end of each d%v, and x\.z . <} 
thin inf crr^at-i vin to corvv;ot th<" f5itutttio*;r. bj*o».'r,h- to thoir 
attention. J-'ui* c:Xc:^plo, Cii2 responds Vit add: 

"Instructors :'S<- b;ico:;iinif r::ort? hvonrin. At firat 
thvzr doij.j r.:'A>*o rofulin;-; and pu^hi?!-; tiwc 
than {^i'ttin.^ l.-iVoAvad v;itJ* i.h^ dii'X't;i-,.nt totiRUJ*" 

Al-.-rt«*d to thin nv.:'.i, the? inatro.ctors did b-.;.tin to \Jor>. ::-orc 
p'.-r;:oiif.a3y vi'.V. th-..' puruicl.x'in'u;:. A::;:o ur'J.*wl to the ctasT 
th - i'iVc> n:r,l .-. /•.'i* v ' iho i\ -.^dh-iv-}: i'h - 't;'. r:ov:^' . dby thl:-. 
ovfO-i.^txj;:* t.'.-: ; -it th-"' did of of'.oh inutiLuU:. xji-- "an/Jytu-tj j-I-jrti? 
th'-' ctM'M* to I:;-.- -j;*-v-.'V!j in thr- tl^ta fa»d ijav.- th--:- a t!i?t}.nd for 
-1:1.1 it th .- in£*t «ut'.- froii th:; trjri-iciptnrl.*;*. toint of v.t-.-;;; 
t}» - In-.t btfri'-rih v:iaj cc-j.-n. vith thu rccuipt of thlc rc-j>ort jc-d 
its fimUrtjis. 

alio .>-r.l.lo.:t po..;-:3hV- inr.titut VlTi, IX, X, and XI, vcro 
chcrni in oi*d to r-/b\avi the i cr::ir>.wiv(! -'h t-JAics-tion findin£;a t^ 
tilt IDl r.tnfi* li-icr to tl:i-j r»prini5*r. insituticJ..*-. 

In urd- ?* to t,>f ditta, Ih-,- in,Uvi;h»rt3 tHW^jnto on each 

f.M-ii;-!Jfj!» .i*::.-.-t ..viv i/tL!.i..' I nceor-liii: to tho t-vp3\'i,t:Md, and 

th vvr-: f.v. -.-.oiriivti by (j.) PvuJ ti-\ xvr.v'^iW" (.") I^cutTr"! 
r<-.*.i ns'.- t-.'^.d { ) "..j/r-.tivf rosptitsj. 'jiiis cr--tv .i rli-.ation jttv v;ld»*d 
an J: :l-:< to t.- . }-u*Licipa!:t;^* a:Tc-ct f-'tCh day auriii;-.': tht* in;: fci tni.*.- 
(;;.-'o I it;»irc . ) 
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Of the four sample institutes, three (IX, X, and XI) be^an 
on a Wednesday and one (Vlll) began on Monday Utilising this 
slipjit variation* a study was made to see if beginning on a 
Monday or a Wednesday made any difference In the attitudes ex« 
pressed by the participants. Any findings could not be taken 
as conclusive because of the SMall number of institutes investi- 
gar.cd, but might warrant further investigation. 

The responses from the four institutes were combined then 
ranked by frequency according to (1) the institute day of the 
Week— Day 1 through Day 5— .and (2) the calcnday day of the week** 
Monday through Friday. The following patterns were revealedt 

positive responcoG 
— «- negative reaponsjs 



Institute J5ays 




Figure '< 



Reoponscs by Institute Day^: 



It appears that participants are more prone towards expressing their 
pofiltivc and ncr..iMvf foollnj'S toward:; the I.D.l, oxpcricnco at the bf- 
giniiir,', at the ind ol the iiislUuLo. In teiins of pvoj-.rajii con- 

tent, the propoitioii ol no>'..itive conunonts nio.st outweighs the proportion 
of positive coir.m'nts on tho third day ot the experience. 
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positive responaea 
Bogative reapoBsea 



Calcodar Oagra 




Figure U- 
Responses by C&lendar Days 



By arranging Che ranking according to the calendar- it aeens 
that wticipA-^cs are more critical and feel leas positive towards 
the prbgran on Thursday and Friday. 

Further studies into the participants* affect on (1) different 
days of the institute and (2) different days of the calendair veek 
nay prove useful to future I.D. Institutes. If it proves to be true 
that participants feel most negative on Fridaya and on the third day 
of the institute, then it would be regretful to have the two on the 
sane day, thus reinforcing each other. 
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•it> learn what moat of tlj' piirticipuntu wre cnylnc about 
the Institute^ it U'jc&mc n^ccnsary to cluster their coinnonta. 
Almost all of the? responses foil within the general topics of! 

Content 

Materials 

Orcfiniiiation 

Attitude 

Environment 

When each day* c responses are arrayed proportionately within 
the topics and further displayed by positive and negative comments 
(See FiGure k), several factors become apparent. 

* Participants had the {p'eatost praise for the 
■fi optc nt of v?hat they were learning-both the 
knowif.clce cainod and tiie process experienced. 

* Their next foci for praise Wijre the JDI 
materials and Kodia, except on tt^e dav: 
this will be di^icujsed latter. 

* As had been anticipated, the criticicns 
ceiitftred on thv physical limitatioxia-the 
long hours, the "too short" week, the heat, 
the cold— end they consistently felt this way 
throu£;hout the veoK. 

* Participants gonerplly felt positive about the 
staff, hov orir.finlr.ed they were and he; well all 
the activities had been planned. 

* And they felt good about themselves as partici- 
pants. 

Th(.' followinej are two quotations typical of the ways partici- 
pants chose to ozprocs their positive attitudes, "if today 
(1st dnyj is aji tx.'u'aplo of th.'« days to folloa^, I shall thorou/jhly 
enjoy this institute" "So:uoona told me (a formir IDI pjrson) 
thfut I would nev r b j the sciiic:. I believe her, p.nd hope so. 1 
hopcj r.o b-.*cauao 1 would certrdnly like to be able to follow a 
system t.'iat could lead mo to become a better teacher." 
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DAY OWE act: 



A* XBttrodttctlon and slide-tapes (2) 

B* Group Puzzle 

C* StoaU. group fl2m prefientatlons and diaeuaslons 

D. Ihtroduetlon to the Systems Approach hy slide-tape 

B> T^am review exercise 

F. Oane: "The instructional Development System Game** 

0. "Funny Money" • game and discussion groups 

R. "A Concept of Change" slide-tape and group 

discussion • 

!• Post-test for review 

J> Introduction to Innovation Ibteraetion Game 

Participants, in their initiation to the ISI process, reacted 
favorably to the experience. Twenty- two percent of the responses 
that day indicated that they found IDI to be Informative i enjoyable 
and '*helpftd to implement in the classroom."^ A few, found 
it boring— "program stagnated at first, " "hope it becomes more 
interesting"; but they are compensated for by the 18$ who found it 
challengli g and interesting. 

In specific reference to the fllns, were critical and only 
3!» praising;. Several felt there was too much media (fUlms, film- 
strip, slide-tape) and 1^ (two people) nent5.oned the lack of rele- 
vance* One stated! 

**Audio-vlsual €d.ds should be geared to more 
realistic settings such as inner-city, usting 
more relevant black students, teachers, etc., 
that are found in the D. C. area." 

The puzsle was cited as instractionekl and interesting, and the 
responses about today's games were generally positive; although 
several people specifically suggested better game preparations: 
*'Make sure people understand game procedtsres" and, "give time to 
study definitions." 



* All jdirases enclosed in quotation marks have been taken directly 
from the Feedback Sheets. 

All percentaces reflect the percentage of total responses given 
on the feedback sheets that day. The responses were so widely 
diffused between siibjects that only the most frequently oentione 
items will be cited in this report* 
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JJevoral of the i>articlpants (3f*) werti (Uscoutgc^^ this first 
•■Vi^t " -'oaay•di3co^lr^^»od bocaxico 1 wju: looi^inc for a IjejjinnlnR on 
sckhjol protJ.t-2rJ3**i ^"'.u:: v.v<ji>ie tho lorj'joci wovh of th*.; y»;!ar«** 
But were oncouruccd tibout the vook; thoy expressed their foel- 
inCf- i» thc'So vt<sr«: **It wcic not the •'-hreateniric oxixjxienco I had 
i»^.I»er; **1 hoixj to be able to he'.p children"} "The week will be 
Ion;, bat hoj'Dfully fruitltil. 1 think I'll bo able to endure**; and, 
"I'if. loking forwjxrd to tho woel:»** 

Tha bigcest fe&ther»i}i-t?io*cap for IDI emaa fjrcm this Icarnud 
partilcipsmt: 

**A jRost cliallo?ij:inf: and frvitful oxpr-rSftnco. !Ehe 
stai'f ia a well mid even-tomperod crourj of pro- 
feflsionala. 1 !iave worked with tiie cystcaas approach 
to tc.-tchor education on thv coliei^e 1<jvo1, but this 
exporicnco toJiia to laako a smooth tranr.ition of 
those concept s to a liav^ap.r;« X can relate to and 
share on ny i)arliiculcr level (Slomentary JJducation). 
fphic hr*G boon o)-«o of the nio.'jt infor?r.'-,l;lva arid en- 
lijht'jninr. o3q>.'i*ioncos I have encountvjrod • • • and 
I have a doctorate de/p:*et3." 

Im InnovrJ,1.r,) Xnt erection Gome 

Sl.i:-.;-tapoS (2) 

Rolf im'otinfsa for participr»Jits 
Cf;!»c: Round 1 
ji» "App.licati-n of ;>y".teno Th -ory to 
Jnctrtxticnal J - .a ulopm(;nt" 
Tfocy^nrcVixii Insiin^d Ion wonual 
viJ^ii: la-jntiiy J-iv blec» 
xJ. Innovation Inuorac. -on Game 
G?Jno; Round 2 
Referee Critiques 

Roactintjs to the Innovation Interaction Gojfto were strcnc and 
controvctrsinl. Hlovcn jrK^rcfnv likod the- c^ma, but cic^t percent 
diaXlitcd acp rcliG of the j^rtsyj-.*? Ono pv?rc(n folt ti role conflict in 
t\\.Q coBie aiid another felt tiu.t the c^iao Interrupted their r.rhool 
planalntS. 

Sov«*>rfil puTsons {k'}' ) echo«>d the c ' jwon cojiipJaint of **not 
■jnouoh tiiuc'*— -in tliic ca^c to piny th.- c^mo* Aiid i/v1 felt tliat 



thoy had not been r..i^^>n enough information or directions for ttte 
rolo pifiyi*;.;. 'Jli.; .i.r.frh oi' flirjction waa xv.t- ntinnal and part of 
the cuin- d -rii/tn; althou;fh thin "hidd'jn rule" waa not rcivoalcd vO 
the pai*ticin'..ntG ur.!,:ll after the game. Soinc participants had saac 
spcci f Ic autjf^ea tio2 1:; ; 

"Role p3* c:/inc should take place iii t ie noming 
vhen paj-ulcipantij aro at their bG.:t." 

"The secoiid part of the cvaae could probably be 
done all in one aessj^n, before viewing the 
film .... Characters are too careful aitd not 
as relaxed after the movie." 

"stage I: Du-fino— a clue should have been civen 
at the very bc-cimiiiir. to the chainca-.i. It would 
have eliminated seine confusion." 

"Kie ca::'3 ncedod more prcparptic a ia terms of 
charactci's to be played aa.i rules." 

"llie aynopaiG of th ? sit nation is rnisleadinf^. 
One is lend to believe that vhat we rood Xiill be 
the situation sot up." 

TodM.y, sane pATi'ticI pants {S^j) bc:5an coinplairinc about "Infor- 
raatioii Ov--:rload" (.1:1 .ILX buzii word) aiid th jy asked to slow d':wn. 
They complainod tl^Cit ■:ii :y were too proeraru \ed and that there wan 
too Riuch i)ro33ur«i. 

In contrast with this mood, a major ity of ? i,"a caid that they 
were flndijii^ the Inntituie to bo ini jimi.tivo, ch.vUonging and 
rowardini;. 

MY TURKS A jm: JIKS 

A* "Application of Systems Theory to Instruc- 
tional DeYfIovm;nt" 
"Analyzo Uotcinc" MaJiual and Film 
"Organize Mrii^a^omont" Manual ai>d I'ilrn 

B. Case GtuJy: Korwall^-LaT'lirada.. intro- 

d\iction pjid Slide Tape 

C. llic I'lannin:; ilxorcise 
TABS Toiun l-'oiniation 

"Idontil^ Ij'obLau", «iJ do-tar cs (?.) 
„ and Manufil 

"An-Uy.:-: itln:'. 0 ide tap< an-1 Manual 
"Oj'ftaiiine .I'uu'iiii nont ' . Slide ta;x' and Manual 
r>p.JC"j1*icationr 
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The Iii8titut'**a tirtird day has been shown to have the greatest 
predominance of ncjjjil iA^* responses over positive responses* (See 
Flfiuro k) A C'"^'-^ this chart raises the issue of whether the 
negative conanen-ws are caused the day of the veck^^ Friday^ or 
the content of the day's work. It is not possible to answer this 
question, but it is feasible to leam the kinds of things the 
participants are cor .,^n tins upon. 

In contrast to ' other days, media and materials were singled 
out for criticism. Seventeen percent of the total responses were 
critical; whereas only three percent were positive. The materials 
used this day were predominantly slide- tapes and workbooks. Typical 
coinnents were "film after film— no attempt made to make the infor- 
mation interesting**; "eliminate the flLn with the compressed 
voices"; "Exarpi^ titled 'Following Lab Directions* wasn't adequate"; 
and "The workbook idea was too negative or passive." Some suggestions 
wore made: 

* "f'Sich of the individual work done was not 
followed by group assessf.,5nt causini; a 
loss of continuity (on my part)." 

* "Wc should be informed a day before as what 
to expect r e.g. in sont* fom of agf^nrla." 

* "If one were panaitted to browse through 
manuals at hor.-:: prior to introductions of the 
functions, I conceive of less frustration 
and more digestion in pressure situations." 

This last ccmia--'nt reforrinf;; to pressure alludes to a point made 
by orc! ID! staff member; that is, that thu third day of the institute 
is the one In which the pa::rtlcipants are first required to produce- 
that they are no longer Jvjt recipients of information, but must 
v:or3. toceth-sr r.s a t:r>jtn. Cne response corroborates this: "Wh-sn 
our team m(.>t, we found it quite conflicting to get our team to 
acrce on parts of our organization and wanasement." 

The same person .<^oes on to say, "I have found that working 

with topjcia decs help one to develop better ideas." This is tha 
dr-y that {.ra'tici; :;.r«.-. b' Cin to look on thoir team as a major factor 
ii. t:.-ir ir.-Ttrv . .1 il v-jlcr'.iont r.ctivitio.^ . Foiu' po'cont fcund 
the jciiool tcccn v;ork vory bvir.tfflcial, and an additional three* rcr- 
c'--r:t r.:lt thct rr.crc -.crh should b-.; don,^ in tho school team e^'CMps. 
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Addrocninf^ tlio icnuo of process, or the IDI experience, 
25»^ of tlv: pujrtici|>u.ut.c cotnplair.cd of Information OvcirXoad-^-too 
Riuc'h r.u.t'.frija, m-.A too mch rt. }» tltion. Onu ic»cpun«c ohowa both 
ciU<.'S of tho ccirn 

"Today iTiformaticm O\rerload really* took Its toll* 
tIMs week • • • lots of mind-bc tslinc terms a&d 
concept;} to dif^oot in a short tiice • • • beglr-. /ig 
to see thij entire ayctom and its many fac-^lo = oi 2 
into focus." 

And this attitude Is reinforced V the 26^ of today's responses 
which cit«d IDl for beins inl'ormative and enlightening. This 
third day broutjht out both the hieh hopes and tho disappointiftonto 
the i?artieipants ai*« experlencini; with the IDI jsyctons 

"Today v/as frustratinj; and confusing. Our tcawi 
was- busy 'liiiakins B3^* when sowoono cam to tell 
us the iinrxjssibility of planning a larce system. 
This, I believe, would not have been ac conftisinc 
if, before the session started, an explanation of 
need for a jnini-aini system was pree rted . • . • 
We have been excited about even thinl ingt big all 
week, so the fall IVon Cloud 9 was even harder. " 

rJVY FOUR ACTTVIT3;ES 

A« rt.rforaraice Objectives 
Slide- tape 

Self-insti*uctional objectives Backage 
Sclf-afscsamont 

B. Objfcctiv->s M-iriuttplace aronc 

Introduction ojk 31idc-tape 

Game: Par'>s I i- II, Feedback, Ports III & IV 

Cosapany ]?c?i>crts and Debriefing Session 

C. Plun»ilng ••Jxf.yois*', Slide- tape and Mtmual 

"IdentliV objcv tives," Slide- tape and Manual 

D. Stratc«nic:i atid M dia 

"Sptfci^'- Methods/' Slide-tapes (3) and Manual 
(?) Por-,-t .St 

Pftrtiei pants w-.:r<t pi' tr nl with today's mt«rialss k% citod tho 
Behavioral ObJcctiVT. watui-julo as exccUont and 6^'i liked tho t'.jc-^.?. 
Olicro a nej^ativo response of 6^ which felt that there were too 
rojiy film a»id slidu prcientations. 

^Tlie attitud'.'.; of fche participants were aixcd; O^y were positive 
and ^4'/. negative. 'iVo of the invtividual coifimontn wertij 
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* "Had a grucillng day of slides and feedback 
maturial. However, 1 surprised myself at 
what I Icarn^jd and waa aJ»lc to apply as to 
vorltlng with o\ir prototype." 

* "The fiOjn io not reinforcing! This causes 
frustration because the steps cannot be com- 
pleted while we watch the Junk." 

The enthusiasm for the content was, as usual, a high 26^. 
There were sora-s complaints (6^&) abou'v the IDl process: "Too much 
abstract material. We need time to work together as a school on 
our TToblem"; and "IDI is a closed system that stifles creativity." 
Four percent echoed this feeling of wanting to work more on their 
owi: jchool problems, and six percent w^ro feeling more sm-e of 
thr,> procedia^es and more serious about absorbing as much as possible. 

DAY FIVE ACTIVITIES 

A. Evaluation 

Slide- tapes (2) and Manual 
Post- test 

B. "Construe- Prototype", Slide-tape and Manual 

C. "Test l^ototype". Slide- tape and iManual 

D. "Analyze Results" and "Implement/Recycle" 

Slid tapes (2) and Manual 

E. Manuu.1.: "What's Next?" 

F. Survey: "Attitude Toward Instructional 

Development" 

G. Synthcr.ia of I. D. I., Film and Slide- tape 

The ovrn;helmiJ g reiLonrse on this last clrjy, much as on the 
firs« day, wtts a positive assertion of 32f, in reference to the IDI 
content. Mfuiy of the poi'ticipants uoed this day*s feedback to 
siaranai'isc their observr-tions of the institute: 

Knowledc^: "I have thoroughly enjoyed participating 

in the IJI. I have gained so much— 
knr)wlcdgc, materials, and a systeiismatic 
model for developing an instructional 
i?»Tt truly based on the needs of 
learners. " 

Teamwork: "1 have gained a new respect for the 

value of working togei h^'r as a team, to 
look at what it is, canpare it with wha* 
should be, tjjnd togotliof develop a step- 
by- step strategy to narrow the gap be- 
tween the two." 
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Beraonal Growth: *'^:ost impoVtant, howe^er^ is '.be attltudinal 

afid behavioral changes th.s vcrkstop has 
pi'cducrd vithin th*- participar.t'i . Thos » 
cl.aHjcs will be tcicen back to *.l refpcetlvc 
buildings of the artlcipants . jl she red 
vith peers and » ofessional col^aagucs. 
^tosltive b-'hav .or chan^;^ Is eon':a»jio.is and 
consequently^ tfill al'fect each staff in a 
positive, fruitful and highly desirable 
n&nner.** 

In contrast, 6$ responded ner tively to the institute and an 
additonal 4^ complained oi' Infons. :ion Overl'^d* Seme of t.ic in- 
dividual reactions to IDI are of x^iterest: 

"I don't know how I managed to stay alive, but 
somehow I did." 

"I never know one parson eouli le bombarded . Ich 
£0 nuch infor-iaticn v:ith no timo for. dic3Sti ii." 

"I v&s highly motivated by thj inrtitute. - was 
also made to reach points of f<*us*;ratior erd at 
times I wondered how lonr; I ccold hole, on so my 
sanity and net miss anything.'* 

"This week htis drained most cf my physicjJ. energy, 
while introiucir..:: i::-: to a nev way of th-Lnk.i::2 and 
approaching a problem* 1 ha'/e never be n so tired 
of one discipline in my life, yet war-: to-going to 
try it for cffyCw." 

Materials for th: program were rated an e<^aivocal 6^ positive 
and negative. The participants still felt strongly about the 
need for m.ore time, th- need for an fxtra day, and how the hours 

v;jrc too lor.^ and tjrl .j; fvue ccmprisod 13^' of the dr.y's 
responses. 

The attitude 'ihe pjirticipanxs was predominantly positive 
(8^) and expressed in s»..ch ways as: highly motivated— looking 
I'orvard to v;.?--!:; scnci oi* aoccn.pli :l-aaent; new attitude on self 
ani t-^achin'; i?:prc r: . •••.-.ilii.l's -cn-f participants; ti:r.j Si.<r.t 
worthwh-M'-^ i ai.a wil . Dorin to -o:^ .j ?:.or • on ctu'icnt no-. ds. 



The IDl ciafr v. ro praiccd (B^^f ) with comcnts as C^odp 
h:-lrru.l ur* ! ^.^lVl;^^^v.'•J ! , w j l"in;V)f7'j..;i^ pl«'?ur*nt. nnd con;;! rate, 
and "wcdi't ::tuiontc ;;ur. /d." Six p( rccnt felt that the inatruc- 
xional prv p"r?ttion cuU v -uinln:: v:iT', very n^od, that thr- procrom 
vaK veil c?\^'jni2Gd vsi-i !.f riciontJy carri'^d on by thv^ IDI team. 
Complaints focused on the inability of the teams to Got 

themuulvc;; tf^c^^^^-^* 

Over th i course of tlK- veek, many recot!at;t*ndations wore nial<?, 
and v:hilo th.y wero not m.ntion^d by enough p;rcons to be in- 
cluded in til d^ily ei;:;..r:arics abovu, they atill loay prove worthy 
sutv^e^tioxi:; for ir^provan^ the jji.'str actional I>ovolopwent Institute: 

. Audio-victixL.T should be geared to the inter-city. 

• Have the brain- teasing games in the morning. 

• Don't chuTiijj rooms so much on the last df^y. 

Provision should bo made for an additicnal 
make-up day in cast: of emergencies. 

Don't give- hoiacwork. 

iTic clG-f*.>*f>f>w in the hnJl is too distract jng,. 

. Leave the- vlndowc opjn; have m-.^re ftir; ban 
smokint;* 

• The answers cubmittv?d in assignri.mts slould be 
diccu3Gocl iiti' to why certain onrn aro ccrrcct 
and oUwrj incorrect. 

• Serve coffoe by 8:00 in the xnornlrfr. 
. A rostroom is needed on this floor. 

. Lunch was too early. 

. Give daily agendas 

. Ciet lai^t^r d'jsks or use i;ables. 

. Kor group activities always use the ;iame vcam. 
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• Give out 3.ess material. 

• We need a dictionary. 

• Using vcople*s first names was very good. 

. Select TABS to include those persons vho vill 
make the charges. 

. The book. Evaluation for Inatructional Development, 
aho'old be done over a two-day period. 

. Tbs Descriptive Matrix (Orange Book, p. 10) vas 
excellent. 

. F;xtend IDI more on the secondary level. 

. Try giving a few mere examples for the exercises. 

. It is recre-iful that we were not allowed to us-i 
our original prcblism statement. 

. Time was a ssajor factor; Once we becone engrossed 
in an int^'resting activity, we often had to stop 
and begin another step or procedure. 

One strong recc»nmendation, unique to the Washington, D. C. 
School Sys-c-ini referred to the idea of PACIS [Parents, Administratt j, 
fiomunity, ^-jachers, and Students] introduced by the Superintendent, 
Barbara Sizencre. The specific recommendations weres 

"PACTS should become more involved." 

"The TABS teams axe composed similar to the Super- 
intendent* s PACTS* Since p&rents are first in 
PACTS, I feel strongly that parents should be in- 
vited to become active members of the TABS team. 

Parents are helpful in maiy ways." 

"All of the information learned in this institute, 
if earnestly applied, vl"! aid us, the teachers, 
in occomplishinr: tho PACT3 intrcduccd by Superin- 
tcidcnt Si^..nj-ro. Bofor-? this institute, 1 thouijht 
the implementation of PACTS was Impossible." 

The mechanism of Feedback Sheets and the efi'ective use madv of 
them by the participants proved a positive contribution to IDI, both 
in proviJirii; un-t^ounc input for it:;prov*.jr.ont to the prccrom arii in 
giving guidance for future development of the IDI system. 
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PartJciPHtitr.* Pror^rfiia K\r« .Tuition 

Hhc inatruetionM D-^v^-lopment Institute Participants' Troistm 
Evoltttttion inctru?r: -lit vaa finalised in Junuacy 397^. Fomj w^^e 
mnllod to etic'i par*icipttnt of Inatitutca I tbrotjgji VIII on January 
16 and 17» I'/fh iiong vith addreaaed return envelopes* Forms for 
pjirticiptxnta nt 7nntitule IX and X M-^re mailed February 15 and 
Kavch 1, 197^* rtJtfwetivvly. E?xch wailing date ww> at least one 
iflontli aftur cfitnplotion of the five-doy Institute. Cover Ivttera 
to all r»rjft.'.ci}>t*nts li ctvtd a return date that allowed at l<.a«t ten 
d^3 for c .iH'lction of the evaluation and two days nailine time. 

A t .'tal of k7$ forir.a were distributed. This number included 
21k to articin.uit3 in Inntltutes I throutJh IV and 262 to participants 
of in^ititutv;: V through X. One hur<drod fifty- U^o, or 32^ of the 
fornc wore r«t\u»ncd. aiiin included ^6, or £?6p from paarticlpants of 
Ju.«.titul'i?a 1 throu gh IV tifid 9^, or HTv^ from pwrticipants of Institutes 
V chrouf;!. X.* Thvs^: retvrjis v/ere representative of 58^ of tiie teems 
in Jhstitut rs I through iv and 71/^- cf the tema in Institutes V 
through 

aiid iru'^trumont .'ocv-^ed on the three phases o£ the IDI process t 
(l) th2 pru-inotitutu jili'xcc and all of the activities required of 
sttf imd participial -..a prior to the start-up cf the five-day 
inat^tucv* workshop, (H) tho inf -;?/.ute phase d>tr3rc which the trains 
wyre r€ .quired to att-ani for tht full five days, and (3) the post 
inst't t;^'! ph '.. 'a!* n ? tc-ejns were to return to their schools and 
iripl<.invit th.i Inatructiont'l P-velopsaent proeraia* 

l^rc- Institute: 

Prior to attemU i£5 the institute, each cch -ol */as rcctulred to 
coiiipletc ccrtuin ac-ivitiea. Those t/ere (l) form 4 tea»i, (H) idontilV 
the problem areas, (3) select a teesi coordinator, (k) select a caaia 
referee, t\nd (i?) stJlunit the application. Froja the responoea it can 
be inferred tht.*i laost p:irticipanta were involved in docidinr. on the 
problem area, ^-.it wore not alwsys as aware of other pre- institute 
::>r operation rf:q.uire»aenta and activities. 

^le toan: that each pchool was asked to form was to consist of 
t\-.'o (?) clas&tv»ow teaelK*ra, one (j) librarian, one (l) principal or 
aasiat;int prJnciprd., and one (l) ;;ubject specialist or resource per.^^^n 
in th'.* field chosen by the school rs its problem area. Itio instructions 
ft»r C'hoosin.'. Lhise participants wui; ntated an: "The sole-itlon of 
par* if l:'.. rit ..:inarooa tonchers is to be bynuturil ncro.i-ent of thv? JMiildin^ 
Tvji rrs« 'Ut at 3 V"-, Wivi^hini.t^-'U Teachers Union and the principal.*' In all 
crvSf'.-j th«? principal and librarian wyre designated accoriin;' to I.D.I. 
;:nid".11r..'\'?. thf r/waijiiij.'; positions were 8e)<?ctod in various w^^vs. 
J i thv? r..ajvit'ity I'l" th-.* ctu~.ej, huv;..-vvr, pfirtlcii>?U' . r. wer'* ti- icctcd 
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fjpOBi volunteors *#Uhor by the chapter advisory^ the principal, the 
faottlty or by the stib;)ect departBeatt ehaiman (aeeondary level 

Another rcquirosicnt of the team prior to the inatitute waa 
to Idc^ntlfy the critical learning or instructional prdblon aroa 
spcciric to your cjth-icl, to which tb« t/ssi vill adOrces itself.** 
In ttcctine thi3 ana ct:*sr pre-inctitute req^uircmants, did the 
achools receive assistance frcn the XOI staff? ISiis vas ar-^t*- * 
issue addressed by the evaluation. Of the 53 teams represented 
in the responses 18 said they received pra-lnstitttte help f^ 
I.D.I. Biirtywtwo (32) indicated that they did not, and three (3) 
did not respond. It is Jmown through observation that all teams 
received referee training. •The negative responses further point 
out tho fact that all participants vere not aware of the pre- 
institute phase. In siasy inst&nces a person vas designated to 
be thT- referee v;ith;>ut the knowledge of the other team members. 
For pnrfcicipur;ts cf th-i latter Institutes (X97h) tho I.D.I. staff 
dwcidwi to v:cr:: '.^ith 2r,ch to^m during; re-ristratlon in an ei^fort 
to shr*pon th.- fcc-s ci^ -trnzh schools* probl';jr. area. Throuch this 
effort ttore ttoru: entcrad the Institute vith a defined problem 
statci:.or.t. 

ftjrtlcipattt3 nrsre r^slcad to Hst ways that they thou<»ht the 
pro-lnctitute phtise of the procjram could be improved. Responses 
a-.^ ohcvm in Tables IV £ra V for participants of Institutes I 
thrcu-h IV mi Ir.stitut -5 V throucjh X re'spectlvcly. It mifht bo 
not.-:i ti.rvt I'cr c:.ch jt'^up c;* perticipai;tj l&zs than half made 
comments. 

Participants frcn bcth the sprine 1973 group and tho school 
year, X^7>7'^ Ci-^up c-T;:r ••.aol-cd the need for a better understandim; 
of the process and vhat it involved. Only in the infrequently 
cited items is there a difference between the two groiqps; the 
sprinr citation is for nore preparation tin:o, and the fall citation 
Ic I'or :;.orc n^li: i:i jtatii.- the problus;. this is the opposite 
of what woiUd be expoctid; however, the I.D.I, emphasis on the 
probl- ;.: .jtuv. i:. l/V3-.7i* ycco* ha\*;i boon the factor 
which made the participants more aware of that need. 

Tu:- c i.i-.:r i-. ri'ov v.r.t surrj.^osted by both .touos is for 1. 1). I. 
tc V'-:'. irv* r.^r- vith rrx-yn v';;-i!.'..---j-.t . TJiln iter, ajid 
cth c :*i.-.x::.-.: c-: .•.•vvZ.ur,tjLcn in .lieu'. .• t:;-.t one of tho probLjmc 
of th- t--r- ir. t:v.- r..'hc::. -..-.c} that inrcrr-.aticn r-.^ooivod by th-:? 
t.;-: ,'.j:».^:^..r . l.-i-^tjatu'Uy dicz.u i\:itM maorc tL; wliolc 

team dvjrinn the pr^-instituto phases 



Looiaiic at tho ruCvi^enOationc from the perspective of the 

-35- 



id 



ERIC 



Table XV 



Opinions o£ Paitlcipants o£ Institutes X Througli IV 
As To How The Pre -Institute Phase of the Program 
Could Bo Improved With Responses By Profession 







Number o 


f ReSDonses 




Opinions About 


Prin* 


N«19 


Lib* 
N»12 


Spec* 


C.A* 

N«14 


Total 
11=56 


1* Give the participants a 
eoimlfite sunntarv or 
overview in advance of 
the workshop spelling 
out all the requirements t 
expectations and conunlt* 
ments ■ 


2 


9 


6 




I 


18 


2. The pre -institute phase 
was adcqu-ite 


I 


2 


2 


I 




6 


3* Have a meeting of all 
participants prior to 
the institute 




• I 








1 


itm Allov more time for 










1 




Total Responses 


3 


12 


8 


1 


2 




NutTiber Not Responding 


3^ 


7 


4 


4_ 


11 
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Table V 

Opinions of Participants of In8ti;:utes V Through X 
As To How The Pre-Institute Phase of The Program 
Could Be In^roved With Responses By Profession 





|Prji* 


Tchr* 


Lib. 
N*16 


Spec* 


CJi* 

MP 


Total 
N»96 


1* Cive the participants a 

cofl^lete aumnary or overview 
' in advance of the workshop 

expeccacions and committments* 


5 


13 


6 


7 


1 


32 


2m None needed 

• 


1 


2 


1 


1 




5 


3* Not i Cleat lon» ve were unaware 
of the pre^instltute phase 




3 






1 


4 


4* Send out announcements for 
each participant 




1 


1 




1 


3 


5m More help in stating the 
problem 




• 

2 




1 




3 


Total Kesnonses 


6 


21 


8 


9 


3 


47 


Number Not ResnondlnQ 


10 


22 


6 


2 


7 


49 



various profussionalo raprosentcd* there is little difference in 
their major ertphoxsis on tlie need for a pre* institute pjsvicw (GBf^a 
of those cc:.plA»tin(: tho iti^n); however of thoao prirticiponts ctatiji.: 
that no ir.provowentu Were needed, only 12^;^ of tho tcachora made 
that stat'jir.int and all other c^oupa had an average of 20^ agreement. 
OSiis nay mean that teachers were not as satisfied with the pre* 
inatitute rn^raration aa th-; other r^roups. Hiq persons flm Central 
AlTdnintratij!: naio a jtrri-; au^jjostion (^'0)^ of thos.: conpletinc 
the item) that individuals be given hotter notification of pre- 
institute activities. Perhaps this reflects a special need they 
have as a result of bein^ separate from the school teains. 

And finally during the pre- institute phase, the evaluation 
sought to look at the issue of coomitment: Did the participants 

}rj\aw what would bo expected of them? V/f i'e they willing to go 
through witn the whole process? Eighteen (18) did not respond, 
one (l) did not know, but tho ma^Jority, ninety-eielit (98) of the 
particlpariVo stated that tiic^y did knew ..hat would '.e required of 
tlicm in contrast to the thirty-six. (36) who stated that they did 
not. 

Tlie i*e>;t step whs to loam whether or net; the partif^^nants 
v;er'.' v;iilir;.' to aee tiic pi'oc^iss throufh to cot plot. .or*. . x'ijnty- 
aix T<jrcviit {iC 'j) ro«|;.onI,'a yes« nine percent 0^;!)) responded £2, 
and i^irwovn percent {ii./,',) did uot knew if their t.; had u.adc a 
coimnittiicrnt to the Instructional Development Irjstitute to complete 
thi procpar. in its entirety. 

Institute: 

pJirticipuiits rated the I.B.I. Instructors rjs a c^i'up i.i six 
ai''-;as cf i»:.:-ru^"'wjon u;:!: a scale of poor, faij*, r:co:?> and excel- 
lent, number values of 0, 1, 2 and 3 res] actively ware assigned 
to each categoryi on the scale* Cumulative scores were obta'jied 
from which group means were computed. 

Separate computations for Institutes I througb IV and Institutes 

V tl'Ai'. ujh ;•: 1' v-. r-l".l U: ol--. or no d.iffarvnce in tho participants* 
rating of Instructors, therefore a cc:.oii>9d rating for a J. ten 
Institutes Is pr sentcd in Table VI. 



FBrtldpanto* Hatlnra of I.D.I. Znatructora 
in Six Aruaa of Instruction For Institutes I throucb X 



Vrepoxtktioa. 

ftresentation of nateriaXs 
Xhow Xddee of naterlala 
Attitude 

InvolVfiaent vith partieipsjits 
Leadership 



So. of 
Partieipanttt 



151 

151 
151 
150 



Mm. 



2.78 
2.69 
2.58 
2.66 

2.58 
2.51 



fixoellent 
Excellent 
Bxcellent 
Excellent 
Excellent 
Excellent 



Participants vere.v^iry pcaitive in their ratines of the 1.0. J. 
In3truc.;«-rs. In r^' oasec t:.3 ijiatrtustora Vcre t leir peers, who had 
bscn previously trained ir. the systens approach. 

An iaportant part of the evaluation infltrvKent consisted of the 
ccepleticn of a ratine scale in roap^nse to the fclloidng stateasntj 

"As a result of I.B.l. rate the extent to which you 
e»irjed lU«B.'*4 c^^lls enabling you to pericrK thf- 
followiuc zsi^:'js in the systems approach \,o paK>bleBi 
solving.** 

Th- five point ratir: scale ranged from "liot at all** to **total1y.** 
A8si£:ned valuea ranged frcr; 1 to 5 respectively* Group means were 
oompttted for all participants. 

Table VII ia Sit up in the su»c fomat used for tho rating scale 
included in the Participants* Arogran Evtduation Fcm vith the ad- 
dition of a moona coluinn. Also an •*x** hfJ5 been placd in the ratine 
coltcsn inJicatintS the cate^ci^ where a particular noan falls. 

« 

T" bie VJI shows that in the opinion '^f the participants initial 

s:U.ll5 wro -.vlii-Ji, "to !; rx-.-zx c^xtoat" throuchout tny "Define Statv'* 
y lU-cu :h th . Cta-v/* to ccr.pijtj the tosU con3:^-in 
to th:.t ptji*ticuJ.fir phuje ci* the jyji,'C:.j approach. Skills were gained 
for p .rp v::.hi.*. t>v r-.r.-.ir.^-.- z:-j:):r, "to ;:c'.t. • -tt vi-t.** TIie2t> positiv.- 
r&tij:i;jr by tiio purticipJiUt.; ixq supported b/ Uiu results cf tiie 3ftpe- 
Pest Inventory. • 
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Table VII 



Participants* Ratinpa oC Jha Extent T» Vhicb 
They Gained Initial Skills To PerConn Certain 
Tasks Eelatlvo To The SyateidS Approach To Problem Solving 
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• 

• 

T OA<n#»il fikilla enablififf iBfi tot 


1 1 Totally 1 


Htoa 

1 1 Great Extent 1 


IC o 

m IP 
m S 

ff B 


d 

ft 

%n 
cs 


Not At 
All 


x 
8 


Bm Identify a prpblcn by 

fl) Afift0&ftinfi needs {status quo vs» ideal) 




X 








3.8 


i9\ aft^AKIlfthinft nrlArltifis fnroDose tentative 
soltit ions ) 


1- 








3.8 


vritinc* A nroL^liiia fitatcinent 


1 X 








3.8 


S (1> identi£yir.c; the audience (learner characteristics) 




• 








3.9 






X 








J.d 


S dat^Aminiri? rosdurccs available* needed 




X 








3.'.» 


22 c» Orpanise mnancront by 

^ n\ nftftifininc fc^skfi to team meiabers 












3.7 


{2) ABSieninc responsibilities 




X 








1.7 


Aet*i>h1 i i&h^f^cT lines fschedulea* etc«) 












3.7 


— d« Identify objectives by 

^1^ writine tcrr.inal oblectlves 




X 








3.8 


f2> writinp cnabllntt oblectives 




X 










« e* Specify tnethods by 

*{ (i> r^Anat^rtirt^^nc^ pi^rfart&Anccs measures 




X 










•J ifA^At^.iniio instructional stratenies 




X 








3.0 


^ detfitriinir.:^ rcdia forrrs 




X 










Q fA) snaciCvinr. alcemacives 






X 








if ftpAi^lfyinc^ desiM^s) for evaluation 












XT 


^ f* Construct prototypes by 

(1) developing and collecting instructional materials 




X 








3.6 


(2) constructirs end collecting evaluation materials 




X 








XT 


g* Test prototypes by 

\1/ carrying out msttuctions as pianneo i^^^yuts/^^^^^ 






A 






3.4 


(2) colleccinp evaluation data (tabulate and procesi) 






X 






3.& 


hm Analyse reiults by 

(1) dctcrrininst relationships betvecn results and 
a oblectivcfi 






X 






3.4 


^ (2) dcter;aining relationships between results and 

E methods 






X 






3.4 


S (3)* analysing; evaluation techniques idetcmme relc- 
i vancv) t 






X 






3.4 


g !• Implement /Reryclc by 

M (1) rcvliwir^; tor indications and/or supRcstlons for 
revisions 






X 






3.4 


(2) deciding vbether suggested revisions calls for 

recycling or implementation without major revision 






X 






3.3 








X 






3.3 






X 
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"iiChty p.reont of the rocr.-nnos indicated that the teams In 
Institute I tltfoufsh IV were functioning as a group at tiie begin- 
nir.. of th. TT..tit.ntr r.rrl P);f> said thi3 wa3 the case at the end 
or the Instltu'^u. Onto:. B^;! of tho rcsp* r3o;s indicated "ihat tno 
teja«3 of Institutes V Uirou^sh X ware functzoning as a group at 
the beginnins and at the end of the Institute. Oniy one team 
(fra-Tluotilut. I) wo;: aaid not t^ be functioning as a group bj^ 
the end of thv? In.:titi:to. The romninin,: pcrc-'ntaj^cc not inult^dcd 
aboire said their teamH were functioning as a group somewhat. 

Post- Institute : 

At the completion of the Institute, and after the participants 
returned to their respective schools, 2% of the teams Jfepo^^jd 
th^it an average of 2 persons each expressed a desire to Join tne 
team. Ihirty-six oei-cent of the teams made no comnicnt in thx3 
coimectiou, and 39"^ responded that no one had aslced to Join. 

Tv:onty-two teairs, or U?^, of the 53 teajiG reporting, indicated 
th^t thr- ccvrr..:ition c." th;ir original I.D.I, te-'oa had chan^ci. 

;tc. u c:-.-o..': v .>rc ;;itL t.:r.:U5 in the first foiur Ins-itutes 
hlia in tiiu Spriiij of lS-7i^. Tl--- ir.ain rcai-.on for this was th^.t 
dui'in- the i:u::.ar t:;;)Jithc r:.:;;bcrd voro lost through transfers, 
retirements ar.d Itjavo. 

Th.- following two tables r.how the responses by profession as 
to whoth r thj te:;:;s liave ccntinu-d to function in the schools. 
7— r- a-cn; "■.•i- not ccTitinnir- to function are giver, in 

T-Ibles^VIlI a:vi :3C. rorty-oirV-t pr^rcont of the tespor.lcnrs :>on 
Inatituter. I throunh IV said that their team 
fvj-.cticn v;l.ll- of the r.-spcnl-.nts from Inr litutes V through 
X "said thai th jir tor-r^ has coi:tinuw'd to function. 

Teams which attended the first four Institutes (Spring '73) 
i-,dicatcd that they had met an average of three tixao.s during the 
'•*--ocl d'^y w. ' .-.ix t.ir.:;3 cutsi:?-. the school day for one to two 
hows per meuuiuK since attending the Institute. T*;ams of 

Tv.^ . . ^: - ..ou X (.:chr.cl y.:ar 1973-7^*) indicated that they 
htid^'mct^on an'av.race of six tir.os during tho r.ohoo"'. day, ar.J 
four tinos outside the school day for one to two hours per 
r.c'jtin;;, r.incf? attcuciinc the Institute. 
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Table VIII 



The Continued Functioning o£ IDI Teams 
After Each of The Institutes 1 Through IV 



Continued Kunctlonlnr. 


Prin« 


Tchra 

K^19 


Liba 

N=12 


Spec* 


CaAa 


Total 


Vcs 


:» 


12 


5 


2 


5 


27 


I. !4o 


3 


6 


6 


3 


7 


25 


)• No Response 




1 


1 




2 


4 


Totals 


6 


19 


. 12 


5 


14 


. 56 


Icasuns for not continuing 
CO Cunctiont 














Lm Ko release time to get together 


1 


5 


4 






10 


Im Special team of Central 
Adn*inistration Personnel 
not di3signed to continue 
functioning as a group 










7 


7 


3* Some members were transferred 


1 




1 


2 




4 


Urn No reason given 


1 


1 


1 






3 


5* SoTno iTioinbers arr itinerant 








1 




I 



-1+2- 



I 



Table IX 

The Continued Functioning of lOI Teams 
After Each of The Institutes. V Through X 



Continued Functionlne 


rrin* 

1^16 


Tchr* 

N=43 


Lib* 

Nal6 


Spec* 

I*all 


C.A* 

N»10 


Total 
N»=96 


1* Yea ' " ' " 


14 


39 


14 


10 


9 


86 


2. No 


2 


2 


2 


I 




7 


3ft No Response 




2 






1 


3 


Totals 


16 


43 


16 


11 


10 


96 


Reasons for not continuing to 
Cunctions 














In Too many other responsibilities 




1 


1 


1 




3 


2m No release time to get 
together « 


1 


1 








2 


3« No reason given 


1 










1 


4t Lack of desire, effort, 
etc« 






1 
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Itotlciwmt:! were asV/. i to indicate tho tasks, or steps of 
th" t:y.:t'ji:,i t [>t ••••.:«<.?}» •i.'!il<?h thoy had ^^cvut,!,. t-,-'.l, th'i nvoref^o niiirbcr 
of wvj'.'^js idK' :t.a Xcr coi:.nl«.'tioti, and the t^siu'? i>laiin^fd or beinij 
coiapl<: tod. J>a« to tho tl^«5 Cfl^finont (jmitituto pi?jfbicipation to 
participuntc ' pt^rj.rrm evaluation conplf;tion) tho dt-tu was tallied 
and prosuntoi in thrc:%' diffcrtnt crcupinijs of Institutes, ooe 
Tablo :C. 

Otid would expect that, for Insicitutos I throu^th IV and possibly 
Institutes V throu^^h VIII also, the p'^rcent of tocanc "cosnplcjiing" 
or "liaviric planned" for tank completion would equal 100^ for till 
aino tsusks. Kow.n'er, th<tro remains ihe fact that sorae teaaji* did not 
continue to function for reasons previously statud. Other problecis 
and/or reasons \t)iy tasks were not cosipletod arc listed bolow in the 
ord«.:r of the onos cited Most ofton. Tho nmber in parenthe sis in- 
dicates the nupibor of p:?rsons citing a particular reason. 

1. Sehedulinfi difficulty (28) 

2. Lack of release tinit: for teac>K*rs (23) 

3^ School aiiiiini.itrahion; lack t>f initiativa and cooperation (8) 
It. Apatliy Qr.oxi's teain mcwbers and faculty (6) 

5. Somo tc?tm mcarbcrn vorc itinerant (6) 

6. Lack of undorstanllne.; tcstin;.; prototypes, etc. (2) 

7. 'Lack of follow-up by l.D.l. stalT (2) 

8. Schftdmin^ of 3natlt.Mr.ijj too near Chri3t:na8 holidays (fi) 
9« Lack of propar facilities {ct) 

10. Changac in dcp-nrtwc-ntal goals (l) 

11. Lack of organization (l) 

1?. Change in scJiOol. u'ttninistration (1) 

Vnion askod v/hat help x^as neoded to enable t)wir teams to progress 
further in complr-tion of the: tacks, 3% of tho participtuits who 
responded said that the grcatost need was for rolcasod tiftu. This 
was followed by the need for help from tho I.D.I, staff (stated by 
23vj of those rosr»ondini;), a renewed tf»njt> coprdtr.ont (lOJ;), lubidni- 
ctr&tivo Eup£)orb (9^S), faculty mid staff support ('/^0> help Trxxn 
resource pereowiel clerical help {%), parental help (y/:), 

tutors and a paid in-survicc* Saturday icornine workshop (".'y1). 

Ihe roKaininn of the respondents said they were unable to ueter- 
mine the help needed. 

In stating what thoy condidcred the thrt.o major strengths of 
tlieir team tlie Vj2 respondents (institutcrs 1 throiL*h X) had an 
opportunity to cite a total of U'jG strcnfjths. Bi^o Table XI which 
is based on the total number of times a purtlcuUur sti'cncth was 
mention. :d. Tlie strengths arc also listed accordinis to tlie ones 
cited most often. 
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Tiiblu XI 

PEirtioipantn* Listiii;; of Tlio Major Ot^oncths 
of Ihrrir ToaB-lr;atitutea I tlirouc i X 



Mo .i or f »"'^r c; a' ':lh n 


Kumber of 
TirKG Cited 


1. 


Tlie teun's orcanii^atiou, cooperation 








226 


2. 


llfie knowloti,.;:i raid experience of tetun 






woijibora 


56 


3. 


Th'j tffsoi's willinnncsa to be Innovative 


10 




The leadership of the team 


6 




The? toani'n fibility zo involve supportive 






peraonnel 


5 


6. 


Hho tecjri's ability to collect niodiu 


5 


7. 


The team's interest and concern for 






students 


k 


8. 


The team's rapport vith the faculty 


2 



Far outrcinhinj*^ all other responeec was the tenm's organSr.atlon, 
cooperation and c-rrort- This supjxDrts the systems approach to 
probloiij solving in that ouo. of its basic requirements was the "team" 
aj^proacb. 

In citing th:^ throe major problems oncoiuiterc"d by theij.- team, 
participants again had an opix^rtuiiity to list a total of k^G prob- 
lems. The follov;inG table is set up in the same Hianner as tho prc- 
ccdinr, taalt? (Table XI) displaying strengths. 



• 



Table XII 



Pariicipanto' I.ir>tin;i ol' th-.- Ma;Jor Problons 
Encountered by Thoir Toam-Iiictitutoe I Tiiroucli X 



Kumber ol' 



1. 



8. 



Findinc a time vl i all mcmbi^rs could 
Bittot to.'*cth'2r 

i»uttiric it all toC'*ther i.e. materials, 
tasks, raedia, etc. 

Limited cocporation and I.D.I. knowlodf.> 

of tho staff 

Kone (no jnoijor problems) 

Apathy of aoMe porsonnel 

Lack or local and central administration' 

support 

The division of toaw manbi-ra biitwccn two 
schoolp. 

The loss of merabors throush transfers 



s 



115 



22 
Ik 
12 



38 



6 
5 



7 



The first major i>-ol.'leri, r^n^'-d nceorrUn* to tho niar.b-.'r of tiracr; 
cited, supports the piufticiponts contention that roleasod time was 
th'j thing laost needed for tho Lcarris to complete th-^ir tviako. 

Participants v;ero also asJi-od to {jive their opinions au to the 
th:fV.-o {^rc ate.Tt strcrijTbliJ of their school in cuppor- of their teari's 
development of tho oyjitcms approach to problcn solvinc, cspcciaU.y ^ 
in inploRicni inc their prototype- s (plans), ^^ablc XIII on tlio followine 
pace presents these opinions. 



.If7- 




l-ablo-xill 



Piu-ticipp^iitj* Lictiiic: of The Greatest Stron(*ths 
of Thoir School In Support of I'hLir Teams* 
Dovolopnient And Unplcsiontation cf Prototypes 



Greatest School Strcnitbhs 


Number of 


1. 


The cooperation and support of the 






staff 


112 


2. 


The support of the school's 






administration 


29 


3. 


Tlio support of resource personnel 


15 




support 01' thG counaclor 


9 


5. 


The support of the parents 


8 


r 

O. 


Ihe open line of cor::iunication 


5 


7. 


The response of the students 


1 



Or. 3 thirc th?.t thv. table poi^tc out is that the I.D.I, t.^anis 
f-i'l-t thnr- th; i:. .-o.lv - •.•rit of oth<»2M in tindr offortr. to vojop 
a::i .jUTi tiv. Ir pli^r.^ '.ras Vt.ry l\.portaiit to their effort. 

•I i.ho'.i^'ti p*.i..''..':tr».I iJi:v:pov1i vac rontior.i^^l only oight ti'T'SS, it 
doc:.» show that th.-y t;oro involved to a d<..£pree. It is interesting 
to note, hov;jvor, that on^ of tlic needs citcc' was for parental 

Participants were asked vhether human relations in their 
cci-.ocl had Lo-^n ItLprovjl a.:i a risult of their team's I.D.I. 
c-:-!7 ..rl-'rcro, Al.-o th.y •.-.'jr.: to stato v:h::thc*r or not the I.D.I, ex- 
p.^rioj'.cc had piuy-d a role- in their school's staff uevelopniout 
activities* The responses to these two items revealed some 
differences of opinions between participants of Institutes I 
thro'A<~h IV and t)-.oc2 of Ii.stitntca V throu^ih X. Therefore, the 
results are shown separately for each group in the following 



ParticinwitG* Opinion:; Aii To Tki'.- TUTect I.U.I. Has Had 
In I'nprovliit: Hanjan Heititionn And In GtalT D.v .♦lopn'.ent 









R)a:5ibl'-- Krfoctt; 


In;ititutoG 
I- IV 

H=;,^ 


Inutitvil^vri 
V-X 


A. Has imprcvoci hur.an relauions 
in the fchooi: 






Yes 
Ho 

Don't know/];© RecpcriGc 




n 


b. Haa p.Vv.;^-,^d a rolo in improvinH 
tho s2i-r<ol's Starr dLVclopmoiit 
activiti::.': 






Yos 
Ho 

I)on*t }ti;ov/..o Ec.'Cu>or.:je 


36^ 
365'. 
23% 


52^^ 



Tho datu in 'inblo XIV roveals that the I.D.I, cxpericnr^o had 
a mach cX'-^^'^'-y itTipact on lmi%an relations and stnff d3YcXcT.>i;.jnt in 
thv schools cf th<- partic.i i«ants ol' Institute's V through X. Foi-ty- 
fou>' }iorc^»nt r;r:id hun-'in rt lations mctg improved as orposed to only 
7v^ v;ho rc'Sponi.'d 'no". Ovi^r half cf thono responding (52,:) said 
that tho I.D.I, t-xporiaifc had played a role in tlicir school's 
staff devtjlojx.ijnt activities. 

In an effort to asr.nr.fs tho effect I.D.I, had on students, the 
partiftipjmta wore aslied to indicate the? dogroo to wiiich their I.D.I. 
u::}.»oricnu<.' .'.riJ. a pocitivo (..-ffoct on students in tht'xir school . Only 
18 T<''i'"ticipa»:li; cf Inr.tituteo I tljroiV'li IV and 3'j participants of 
Instituted V tJjrou^^h X jiuj'pJied this infonration. Tl:e followin^j 
table c^v-G cri\(L':: lcvol(u) involved, tli'i probJ..r. area, the el'foct 
on tho ctudo:;!;:; v;ith thv nvcnber of students in parenthesis, and tlie 
dop'oe of cf/vCtivencss oppressed "very little, sone, p;oat and 
tot.al." In flcinr? cases nil- of tlu; itc-:.*j wentionv:d wore not c^vcn, 
VTiYxh' Table XV reveals tho. wod for :nore evaluative jneasxurs to 
tt/Jsess tho i-rj'oct of I.D.I, on «;tud-.:nts, it dctos shnw that Si»iite im- 
pact \;as mad..' in crad^} l-.-vels ranciyiL'. Trom lu.na'..rr.i^'ten through 
tv:olf th cradiv . 
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BEST COPY miABll 



])e{prcc To Which Tho I»D*I. PJrotppan IIus 
Had A Positive Effect On Students 





Area 


iii'i'ect 

(mirTibcr or chililron) 






:'lnU)ij th •: 
i I: y, 

Fir dine tho r.r.in 
Idoa 

Directions 


Mcr*^ :^:jlia in tl. * i::.:!/ru2- 
tiO!.ul Cw.nt »r (CO) 

Ctrowth in t'^r.is cf detail- 
ed objectives ^iven for 

J ;V '1 

rc rural'.* of t?-uciKr in- 
volvemont in developing 
individualized learning 
activities 


Comc-t^rcat 
Groat 

Some 


1 


My,th vocabuAory 


Beginning to follow 
directions (28) 


Very litt uc 


Ci 


ituuCuLion spun 


Cannot answer at this ti&.v! 


I 

Very Ir^ile 




'.ulin.'; fc.r 
dirccuioi:.' ^ 


Incir .fijon rv aiir.;;; skil?c 
(1:) 

(1^) 

i-xpc-rloncinc ^Jucoss (11 ) 


Gr jat 
G: ^at 
Gr at 


^ .'. — 




fTreat^v av;artjnes3 of 
learninr; (u2) 


Si^me 




r/:dn idoa 

visual dis* 
crimination 


Special Lducation teacii r 
vrltcs bettor objectives 
(Tl j^s J:.ni (:C0':;) (11';) 

reading probleris 


S.>me-£:roat 
Some 


I 


liocatlon 


i.vt y-t tectci (ri;) 






YiCTiX uttrtci: 
skills 

/.111.: 

» i«13.11G 


I;iagnc5oa needs (25) 

Mort? indiviiu-?.li:::-d 
i:..:ur;;cMca (cO) 

lr-.!r \i i: o ila a^.l 
r.atrTial3 (i>%>l) 

A: ' i ' J .. ; . . , X ^jnv 
and use words in a sen- 
tence 

sentution of problem 
practice (10) 


Great 

Some 
Some 




mils 

:. : . 1; ** 
content 


Total 
Total 
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BEST GOPK AVAILABLE 





IVobJ- m 










(nuii.h of ehii .n) 






>ii:dinc; thr; 


More r' ccr'^xve to 








flcxihU' librai-y 








schcuulinc (2^0) 


Some- great 






Children referred for 








npoc iaJ services ( r^O ) 






vov;el soiUid 




Great 




AlphabotiziJis 


IIo trail with stud- rjta yet 








(55) 


Very litt/.e 




Fo.llo\;ini; vn\it- 


E>;povivnci?;G diflV,r:nt 






tun Uirectioiia 


types Oi media (20) 


Somo 




J'oilowir.:; vnrlt- 


h Prnod hc^M to op^rutu 








ri.L.chihon (10 ) 


Great 






iiOurncd to iwcop ovr* 






ten di .^cticr..: 


prof-ivnc records 


Scxro 






Co.^J-uctcd data for 






t^*n uirecLionn 


instructional purposes (12) 






Fiij'linn the 


Ability to find th-: ftiain 






jr/Lin idea 


idea (87) 


So::-f:- great 




FindixiR the 


Ittplewoiit.ation not yet 






inuin idea 


b^cun 




6 




Too fiarly to wtsacux^cr (l6) 






ooriprohc'tiaicv": 








Mrithtiifiatlcr; 


Presentation of V(;r dons 








media to ueoure r:'*-^^lura 








c.mpvitatjor. skill-. (B) 


Soi:;e 




Math^.-maticfi 


JX iTionctratioa of a J lit ion 








prob.leTTir arid find:>J3 sim;3 








cf larno n-jmbors {/n) 


Sorr.o 




Krxth in prac- 


Aiial5'7inn data to /:i!VP^rt 






ticnl Gituu- 


opinions (5) 






tJ«)na 




Total 




M:tt}i in 


B^pil (;nt}i\isiasm t ^ 






)»r;i.otical 


partici pate ) 






situations 




Total 




Matli in 


Introduction of more media 






practical 


(91) 






cituations 




Great 




in 


Students interest }. m 






pi'.'Lotical 


working', to iiuprov in 






situations 


math 


&02r.e 




FjiJinr. th-> 


Bo(dnn.-n^; l^oup tr 






' ;iiii i^i 


i);iti it- th- iTo; Lii(lO) 








(10) 






c*.o::;}»}ircncion 




Vory littif 



Tubla XV (ct Hl.) 







Kfreet 

(rr;;r*bt;V of cltA.l j^^ n) 




T 


.In eoiiU'Til 


Galnca nldll in att ^klne 
wordo Jrid*ip* ntU-nt.K; In 
aubjottv matter art ^* i#c# 

ial education {O^ » 

Mosteriitei buaic wJk le nuiu- 
bcr ccraputation 


Great 




ln.iivJdU'ilii-.t.'d 


Usir*c luv.iiic oporat a>riS 
with vitolo nui!.b<'i.". in 
oveyytirfy life (.» , lOO) 

J'ur:ut.l( »).liic, in a • ';;itl.-ir 
clfi::c;.'o-.-4a (12) 


(iafcat 


9 








10 






Gcmo 




Finiin*i the* 


IJoi yot impl''3nonto{l(j;00) 

• 


Very litt.lo 




KofvUnc for 


(?.08) 


Very litt\f 



5?- 



G7 



Si:<ty-six percent of the? rcnpondente indicated that they had 
intee<:rated more media into thoir inatructional stratecies as a re- 
sult or thvlr i"»xporit nc. 3 Jiirin.- the Inctruotionai Dc\'7loi«:'.nt 
ijiatituL . Lilrowico, txc u rosidr. of tiioir cxT'oritnicos, 73/1 •^ait! 
that they have used th& sKills of the syt^tcmatic approach in t)v> 
devolopjront of their inatructional procprrai. In addition aariy of 
UiQ parcicipanta cited pcr£oi.al or profossional benefits gainijd 
as a result of the I.D.I. e>:r»orienct?. Tliose benefits aare shown 
in Tables XVI and XVH eatecorized by professional positions for 
participants of Institutes I through IV «md participants of In- 
ctiuut '3 Y through X rv^apoctivoiy. In each table the benefits 
are rarZ-ied accoj line to th:. total number of times mentioned. 
Overall t»v: benefits lictei noat often by ull professicns dealt 
\jiUx r.>n\\iil>.:' al-J.llc in cct/.o t.'uzcq of tho 3ycton:a Rf: roach. 
Ran>iiv-"l:iri-. on both rr.bloc the fr.ct 'ihr',t the participants 
wor-.' r." i ' of th^> i:. ; .i-.r-,'.;:- of •.•;orkij.,-_ a "tcr::." tc sclve 
i»\;-:rujr:i:;.v.l problo:..;;. catO(^orit;3 ci" the bene i'ita vore 

a^ folio. . '3 : 

1) pc3i-uive att.liu-ij3 

2) i?-.:-.v?i't.'i:-xe^.: o.V i..-:;u.ia 

3) ii-.i-oi'V-iucc u-.' ^ -/iului-.tion 
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Table XVl 




Personal or Professional Benefits Participants Feel 
They Gained Asi A Result of 
The l.D.l. Kxporionce 
-Institutes I Through IV- 



i\uni%i nv^ 




Prin* 


Tchr» 


Lib. 


Spr.c. 


C.A, 


Total 


1 


Tlif* 'irtnrtanco of* nnd tim abilltiv tO V'ork 

J II It • I wV^ » l»Cllft\» V* W*.^ Ciiiki W l»» *.**»•• ir.>f*»v 












19 






2 


5 


9 


2 


1 




















assessing needs, writing objectives, col- 
















lect inj] data, orjjaniEing, construct proto* 












15 








5 


4 


5 


1 


3 


Competencies as a iacilitator of l^rji'TiliC 


1 


7 


5 


1 




14 


4 


An over all knowledge of the systematic 
















approach to problem solving 


1 


2 


2 




2 


7 


5 


The need for a systematic approach to 
















solving problems, etc* 


1 


3 


1 




1 


6 


6 


A positive attitude toward educational 
















problems/solutions, etc* 






1 




3 


4 


7 


The need for techniques of evaluation 




1 


1 


1 




3 


8 


The need ier, and the use of mass media 
















in tonchlnp 




1 


1 






2 


9 


Additional post graduate credits 












1 


10 


Skills in roaklnp. instructional materials 












1 


11 


Confidence in teaching adults as an I.DuI. 
















Instructor 






1 






1 
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Table XVII 



0 



Personal or Professional Benefits Participants 
Feel They Gained As A Rseult 
Of The I«D«I* Experience 
-Institutes V Through X- 



Ranklnc 


Benefits 


f>rin* 


Tchr. 


Lib. 


Spec. 


C.A. 


Tota: 




VrVVlT 61 JL X IVIIVWJLt^Q^tS mI> bill?' 9jr OWVIiKIIb&W 


















7 

• 


12 


8 


3 


3 


33 


2 


Specific skills^ i«e« stating the problem^ 

assessing needs, writing objectives^ col- 
lecting 'data^ orctanizins* construct orotO"* 
















types etc« 


3 


10 


6 


7 


5 


31 


3 


The importance of, ^nd the ability to vmxk 
















as a team 


8 


16 


3 




3 


30 


4 


Conpctcncies as a facilitator of learning 


6 


9 


3 


1 




19 


5 


A positive attitude toward educational 
















problcmb/solutlonb ctc« 




4 


2 


1 




7 


6 


Tiic need for, and the use of r.ass media 
















in teach tn^ 




4 


2 




1 


7 


7 


A greater kncvlcd^e of rc *wUrce*i available 


2 


3 


1 






6 


8 


The need for a systematic approach to 
solving pixblu';s> c-.c» 




4 








4 


9 


N'ow tenninolo-:y 






2 






2 


10 


The need for and techniques o£ evaluation 


1 










1 


11 


Additional post graduate credits 






1 






1 


12 


Su^^gested opportunities for staff develop** 
ncnt 


1 










1 



-55- 



70 



ERIC 




B.-;5irinini^ vith the Gpriuji of 1973 throutjh tho cchool year 
197?-7'* a to:al ca' sixteen Instructional Dttvolopraf-nt Institutes 
were h'jld. A tc tul of 7^1 instructional pors<»mol attended theoe 
Inatitutes. 

Parti cli'Quto froTi local schools attended aa a school torn of 
five Eir-'inbcrs which included the principal or assistant principal, 
the librarian, tvo teachers uxid two other meiribers of the staff 
usutilly ehocbn from among the counselor, specialist, and/or re- 
sour cr- teacher. Throuehout the Institute, aa well as before and 
a^tcr tha Inatituto, the nciCefisity of the "T«iara" f^ffort vas 
str'i^snod as one cf the bar.ic in£p?edients of the systems approach. 

A main-ob^oc;tlve of the Instructional Development Institute 
was Lo provide th • poi-ticipcmt.s with initial skiJls Jind coftpctttn- 
cies in applyiii,'-: ixistructional systems principles in solving 
Icarnin^;;; and In struct ional problems. 

In thr;ir o\;n ratin^^s of skills and knowlcdces gained, partic- 
ipants poid t!r.?y hc-.d gained initial skills in enabling them to 
use thv systems approach "To A Great Ex bent." Likcswise, in a 
ccr-po-rir.::.': of pi'i.-ost scores, talton at the bcsinrir^^ of the Iii- 
stitut»;s, with posttest scores, talicn at the end of the Institutes, 
galnr. sho'..Ti whor. n.'ianc differences were tested w«?re sicnificrtnt 
at th'-- .01 I'.'Vol or conficv-'fiCc. On thi-y basis we rejected oui- 
first null hypotii'.:!,5is: the participants in the five-day Instruc- 
tion^J r/ivelopir.t?rit Institute will not show significant gains in 
dtiVe.lopii!2 initial skills in the use of the systems approacli to 
solviniT instructional problems as measured by the .I.D.I. Pre- Post 
Inventory. 

On.1y UQr^j of those responding from Incitutcs I tlirouch IV 
(sprint; 73) indicated that they were still functioninc u.: a tcoin. 
lieasc-n^ civon mqto-, 1) there was a lack of release time, 2) 
Institutes IV was made up almost entirely of Central Administration 
porsomwl, and i) Rome members did not return to the school after 
the surr.?^r holidays dm to transfers, retirerient, etc. Minety 
percent of the rt-ispond^nts from Institutes V through X Indicated 
that their tennu; were f.tiU functioninf^. Over fif cy percent of 
all tecu'tis stated that 'ihey liad at least planned for the completion 
of the nine tasks basie to the systems approach to problem solving. 
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{ESS 



Even thcurh minor, responses indicated that I.D.I, has had 
an effect on hu::;.-tn rcXatioim in the ;school3'and on the staff de- 
velopment activities. Re»ponfi(»fl alfjo reveal that sonie impact 
vr.r. r:*ivi. f ;'. zzv. I r.lr, in (;rn.a'r lev-,»j.j raiij^iing from kindergarten 
thi'outjh t*.::'l:'cl. tirade. 

Particir-u.t? indicated that they Vfere using more media in 
tl.elv in.:v.-M;.*-ir;.\l r.trrJ-- -t. .vj o. result of thf ir f>vp(»r?onot'« 
with I.D.I. In Lidition 73^1* of thuse responding said that they 
have us«d the skills acquired in the development of their in- 
structior.al rrcf*rcir:i. Last, but not least, participants listed 
personal and professional benefits as a result of I.D.I. Ranking 
first caric:!.:: these personal benefits was th's awareness of the 
importance of \7crliing as a "team" to solve instructional problems. 
Thic ".raa fellcvei in order by: the acquirinc; of positive attitudes, 
th.' irr or*:'^j::;o cS r.cjdia, the importance of evaluation, and improved 
professional competencies. 

Baaod cr- th^.- above facts v:e reject the second null hypothesis: 

t:.':tt x".-z'. c:. the Inr, true tic:. :ii Dovciopmiint Institute Partic- 

l:::,^.tj* . j Vt-.ticn ■..•-il :.ct ir.dicatc; th.".t the cyctrr.:c 

1^ "r :v/.-i: : . v.*:ili?/ :l; tlv t *ccr;r.2 liave continued to work to- 

r:-.:.-;r: "i-.-.t r '.vt -.l.-ir.'sr.t:; fv-sl r.rr..? zi-vzQ of solf-ir.nrovomant 

to I. r.:-r that thoro has been a positive effect on the 

stu'-l-ritc c:" r^ticipants. 
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IMrLlCATiOi:r. mid RECOI-I-ItlilDATIOI 



It in recoRSTKinded that the .follow-up course, Education G63F> 
be continued. 

All of trjc ischools d'sisiring to send a torn to the In- 
r.tructional I.vvolot)inont lii.ititutti ( Education 66;'J0 were eivon 
the opportunity. Ihe need now is for a contir.uoua follo;>'-up 
to aid thoco tr;j-.;aa in thv total completion of the final rtep 
in the pro-ra:i., Tiainly l\-:p.bfment/r.: cy<:le. To this end ^it is 
reco:nawnd'Jd that the :«:-oJlov>up coursf^, Education C63I" Building 
An Incti'uctio.'va Prototype Ilodel Ui'.ini: Tho I*if.tructional Dc- 
velopp^ent Cyt'ten" be continued. 

It ir. rfa-ccnj:/'iid'.^d that thi> Office of Staff Development eatablich 
p. procedure vfhoroby initiiO. training in tho syatcjns approach 
can be pivon an the neod arises. 

In the District of Colur^^ia Public School System there 
continues to b-^ a ccrtaii; 3.*:ioitnt of inobllity rcion^r school 
staffs. This is duo to aoveral r-.-aaona lunonp which cjpc tranc- 
fora (cith.-r -'oluritrxily, or as a result of tlu; systcn's 
ccLUoJ-izatirr: jdan), r.:t.h'.,.:;:ciitc ar::j/or pro::ioticnE. In riani' 
intitniiC'jS thl:'. hv.a caW>. I.D.I. t< ;>;as to lose iiiortbers. Since 
tht! system:: aoproach is b:u> id on a "teMr." effort it is roccci- 
inondod that th.: Offic:- or r,tafi' Doveloi«:.ont have i^jriocUc 
Institutes to train additior.rjJ tea^r. members. 

It is also roeo:::::i..jnded that a coiitinnous follow-up evaluation 
be laado of th- effect of the InstructJ.oxial Dcvolopmunt Institute 
Rroj^rain on ctiidents. 

Many staff dovtilopirtent efforts end with the instructional 
personnel, that is, without cauain?' arjy positive chancoc in tbo 
"stiidonta" for vhon the schools ore all about. ITlie follow-up 
evaluation of I.D.I, should assess its effect on students* bt»- 
haviors, attitudes imd achievement. 
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APPFJKDIX A 

Instructional IX'Vcloptnent Pi-e-Post Inventcry 
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Instructional Developroent Pro-Post Inventory 
Date Ins«>ftuta No. 



PURPOSES Your completion of this instrument will a ' greatly in the planning 
and evaluation of present and future Instx.utoa* 

Part I 



Directions s Check the column which best indicates your 
sKiti ana Knowieage co perrorm tne listed activitiesa 

1. Identify a problem by assessing needs, establishing 
priorities and writing a problem statement 


n 

^ c 

Os o 
9 


0 F 

0 


3 O 

2urp 

an 


a 

l6 ft 

o 


2* Analyze the setting by identifying the audience » 
analysing existing conditions and determining 
available and needed rcsourcos 










3. Organize management by assigning tasks and respon- 
sibilitirs ard establishing time lin<?s 










• 

4. Identify obj'ctives by writing both terminal and 
enabling objectives 










S. Specify methods by constructing performance measurpsy 
detemvinlng instructional strategies and iMdia forms* 
specifying alternatives and specifying designs for 
evaluation 










6« Construct prototypes by developing and collecting 
instructional materials, and constructing and col- 
lecting evaluation materials 










7* Test prototypes by carrying out instructions as 
piannea ana collecting evaluation data (tabulate 
and process) 




i 






8* Analyse results by determining relationships 
betwcnn results and objectives, determining 
relationships between results and methods, and 
analysing evaluation techniques (determine 
relevancy) 










9. Implement /Recycle by reviewing Cor Indications 

and/or suggestions for revisions, deciding whether 
sugs'-sted revisions call for recycling or imple- 
mentation and acting (inclement or recycle) 




1 
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BtSTCDi^V AVAll/^^ 



Part II 



Directions: Circle the letter that indicates the 
be$t answer to each of the folljwinn 
ten statements. 

1. A systematic way nf nnaly^ing instructional problems and developing 
tested, practical solutions: 

a. evaluate stage 

b. define sta^'.e 

c. instructl.;nal development process 

d. feedback 

e. assess needs 



2. Returning, to a previous function in the instructional development 
process v/henever the data or other evidence indicates a revision 
or improvement necessary: 



a. analy;'.e setting 

b. feedback 

c. evaluate stage 

d. input 

e. recycle 



3. The following, is an example of a Functiona l Pactor ; 

a. orHani;:e 

b. gatekeeper 

c. gestalt 

d . evaluate stage 

e. late adapter 

4. The stage in the I.D. Process in which objectives are identified, 
methods specified and the prototype is designed and constructed*. 



a. implement 

b. define 

c. develop 
d • evaluate 
e. assess 



5. In the performance object ivc "the 7th grade science students 
who score beU>w 707 on a pretest about pollution^ will demon- 
strate their knowlodp.e ot pollutants by testing the emisions 
of an aulotiiobLle to the satisfaction of tlicir teacher.'' 
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BEST COPY AVAILABLE 

Part II (Contt) 

The following elements are missing and/or stated incorrectly: 

a. Audience and behavior 
b» Behavior and condition 

c. Condition and degree 

d. Condition and evaluation 

e. Behavior and degree 

A consAunication activity which can occur anytime during the 
instructional development process where information from one 
function can be used to modify an earlier function? 

a. feedback 

b. organize 

c. gestalt 

d. implement 

e. system approach 

An objective which causes the student to be interested in an 
activity would be classlfic'd within which of the following 
domains? 

a. cognitive 

b. psychologicaL 

c. motlvative 

d» affective 
e» psychomotor 

A term describing data or Information which may be used for 
decision making! 

a» input 

b. recycle 

c. feedback 

d. implementation 

e. none of the above 

"The student will be able to list the six major causes of 
bankruptcy*' is a correct example of which of the following; 

a. One of the planned outcomes of the team's valuation. 

b. One of t!io perfonmincc oblectivos of the team's plan. 

c. One of tlie r^tte'Mo s u«ed in ti.e tenm's objectix-e. 

d. Onu nf the cond 1 r 5 ons> used in the team's strategy. 

e. One of the rationales for the team's course in Business 
Fincince, 
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Part II (Cont.) 



10. The collecting of data in the define stage from the individual 
and groups involved to determine the nature of the problem; 
(that is to determine the difference between what Is and what 
should be.) 

a. system 

b. feedback 

c. specify methods 

d. organ! xe mnnagement 

e. needs assessment 



please check: 

Did you also covaplcke this Inventory during registration ? 

Yes 

No 



l/15/7/i 
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ArPEJ.'Dn B 
Pfirticircir.t?' Feedback Sheet 
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TOIIAY*S DATE: 
Participants* Feedback Sheet* 



cMiaents. crltlcl8i»B and/or praise. 

to .h.r. your ..„d« thought, f *^;rforth^ i:p~J^-^"f JSI" 

as encouragesient to the staff as well as m%z tor tne 

Institute. 



romolete atfltement(s) 
1, Today 



2. This week 



3. My suggestion 



4. 



ErIc '"otc-. Drop thU in th. £.edb.ck box. Signature, are not r«,«irod. 



APPELDH C ■ 

Instruiticr.al Dovelopmorit Ii.stitute 
r'^i'tlclr.Mito* Prcji*fJ:i lilvtduation 
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Instructional Development Institute 
Participants' Program Evaluation 



Your Position Date 



Staff development is an essential part of our educational program. 
Your candid response to this instrument will aid greatly in the assess- 
ment of the I.D.I, inservice training program. Thank you for your help. 

Part 1 The Pre-Institute 

1. How were the menibers of your team selected? 



2. How were you selected? (If different from above) 



3. Did your team receive any help or advice of any kind from I.D.I, prior 
to the five-day Institute? Yes .^.^ Ko 
(If yes, please list type and kind of help and/or advice) 



A. What pre-instltute preparation (s) (other than team member selection) 
did your team undertake?- 



a. Were you advised of the total I.D.I, conniitment (s) required 
of program participants? Yes No 

b. Did your team make a commitment to fulfill the total I.D.I. 
coRnitr.ont(s)? Yea No Don't Know 

5. What problem area was selected or Identified by your team? 



-67- 



6. List ways you think the pre-> Institute phase could be Improved. 



Part 11 The laatltute 

* 

1. What Instltuue did you attend? Institute number or dates 

attended . 19 

2. in addition to the five^-day Institute* did you attend either of the 
following? (If so, check) 

Summer session (June 73) 

Referee training 

...^ Instructor training 

Other (Specify) . 

3. Indicate how many of each of the people in the following positions made 
up the team participating In the Institute (Underline team leader) 

_ principal (s) subject speclalist(8) (subject area) 

asst. principal (s) classroom teacher (s) 

rjsource teachcr(a) librarian(s) 

'tuer(s) (specify position) 

4. If yo-a did not attend every session, check the day(s) and session (s) you 
missed during the five-day Institute. 

First day - morning 

Second day - morning 

Third day - morning 

Fourth day - morning 

Fifth day - morning 

5. How would you rate the I.D.I. Instructors as a whole? 



afternoon 
afternoon 
afternoon 
afternoon 
afternoon 



A. Preparation 


r 

0 
I-* 
M 

3 
ft 


1 Good 


1 Fair 


Poor 


b. Presentation of materials 










Knowledge of materials 










<?. Attitude 










Involvement with particoants 










f. Leadershlo 












BEST COri KwAiLA2l£ 



6. 



As a result of X^D.I. rate the extent to which you gained initial 
skills enabling you to perform the following tasks in the systems 
approach to problem solving. Check one column for each nusibored 
( ) item. 



I gained skills enabling tna to: 



om o 



ft 

m 

ft 



W 

O 

rt 

c» CO 
rr 



> c 
» ft 

rr 



a« 



4J 
CO 

I 



01 
CO 

a 

D 



b. 



Identify a problem by 

(1) assessing needs (status quo vs. ideal) 

(2) establishing priorities (propose tentative 
solutions) 

(3) writing a problem statement 



Analyze the setting by 

(1) identifying the audience (learner characteristics) 

(2) analyzing existing conditions 

(3) determining resources available, needed 
c« Organize management by 



(1) assigning tasks to team members 

(2) assigning responsibilities 



(3) establishing time lines (schedules, etcV) 



d. Identify objectives by 

(1) writing terminal objectives 

(2) writing enabling objectives 
c. Specify methods by 



(1) constructing performances measures _ 

(2) determining instructional strategies 

(3) determining' media forms 

(4) specifying alternatives 



(5) specifying de8ign(s) for evaluation 
f. Construct prototypes by 



(1) developing and collecting instructional materials 

(2) constructing and collecting evaluation materials . 



g. Test prototypes by 

(1) carrying out instructions as planned (tryouts) ^ 
o (2) collecting evaluation data (tabulate and process 

§ h. Analyse results by 

to (1) determining relationships betiircen results and 

objectives 




St (2) determining relationships between results and 

n nethods 



H (3) analyzing evaluation techniques (determine rele- 

§ vancy) 



i» iTrplcr/mt /Rrcyfl •• * 

(1) reviewing for indications and/or suggestions for 
revisions 



(2) deciding whether, suggested revisions calls for 
recycling; or implementation witliout niajor revision 

(3) acting (implement or recycle) 



?• .Did your I.D.I, team function as a group? 

a. at the beginning of the Institute? Yes Somewhat No . 

b, by the end of the Institute? . Yea Somewhat No * 

Part III Post-Institute 

1. Did other persons at your school express a desire to Join the team? 
Yes (how many?) No 

2, Has the composition of your original I.D.I, team changed? 
Yes Ko ____ (If yes, explain how) 



3. Did the team (or Is It now) continuing to function as a group? 
Yes No (If no, explain why) 



4. Indicate approximately the amount of planning time you have spent 
with your team in Instructional development since the five-day 
Institute? 

a. During the school day (9-3:15) number of meetings total hours 

b. Outside of the school day number of meetings _____ total hours 

c. If you have not metfplease explain. 



^« the tasks listed below as to the one(8) you feel your team has 

most thoroughly developed by numbering them 1 through 9 with the 
nuniber 1 Indicating the most developed (when ranking leave blank those 
tasks not yet developed). Indicate the approximate date of completion 
or date of expected completion of each task. 

Date of Expected date 

Rank Completion of Completion 

Identified Problem 

___^ Analysed Setting 

Organized Mnnastjncnt 

_____ Identified Objectives 

___^ Specified MoLlioUs . 

__^__ Constructed Prototypes ____^ 

_ Tested Protiit^^s — 

_^_^ Analyzed Result sS^ — — . 

Implemented /Recycled 



ERIC 
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6. If you foel that there Is a problem (such as: the I.D.I, method, 
I.D.I, staff help, butldlng administration, central administration, 

subject dopartniint , scheduling, resources, facilities, team effort, 
apathy) or any other reason why any task has not been completed, 
pte.Tse explain. 



Tasks 



Explanati ons (orob^emfs^ /reasons) 



7. UTiat help from what source(s) do you feel Is needed at this time to 
enable your team to progress further re: Items 5 and 6? 



8, Write your finalized problem statement. 



9. IHiat would you say are the three greatest strengths of your team? 

2. 
3. 

I. 0. lOiat would you say have been the three major problems encountered by 

your team? 

1. 
2. 
3. 

II. Wiat would you say have been the three greatest strengths of your 

school in support of your teams' developrrent of your prototype? 

1. 

2. 

3. 

12. llavts human rt-lTtlons in the school been improved as a result of your 
tfsT.i's expcricnct!? Yes ::o T)on•^ Know 

13, II,is I.D.I, played a role In Improving 'the school's staff development 
activities? Yes No 
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BEST cm mum 



14. Indicate the degree to which you think the I.D.I, experience has had a 
positive effect on the children in «*our school to date. 



EFFECT 


The Children 


Type or kind 


1 Total 


1 Great 


1 Some 


Very 
Little 


Grade 
Level (s) 


n % 


• 















As a result of I.D.I, have you integrated more media into your instructional 

strategies? Yes No 

As a result of I.D.I, have you used the skills of the systematic approach 
In the development of your instructional program? Yes No 

What personal or professional benefits do you feel you have gained 
as a result of the I.D.I, experience (List) 



15. 
16. 
17. 



Prepared by 
Office of Planning, Research and Evaluation 

X2/y3 
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APPENDIX 0 
Instructional I^cveiopnent System 



-73- 



INSTRUCTIONAL DEVELOPMENT SYSTEM 



STAGE I: DEFINE 

FUNCTION f: 

lOeWTIFY PRviBLEM 

Assess Needs. 
Establish Priorities 
State Problem 

STAGE II: DEVELOP 

■ 

FUNCTION 4: 



FUNCTION 2: 
ANALYZE SETTING 

Audience 
Conditions 
Relevant Resources 



FUNCTIONS: 



IDENTIFY OBJECTIVES SPECIFY IVIETHODS 



Terminal 
Enabling 

STAGE III: EVALUATE 
FUNCTION?: 



Learning 

Instruction 

Media 



FUNCTIONS: 



TEST PROTOTYPES ANALYZE RESULTS 



Conduct Tr/outs 
Collect Evaluation Data 



Objectives 
Methods 

Evaluation Techniques 



FUNCTIONS: 

ORGANIZE MANAGEMENT 
Taslcs 

Responsibilities 
Time Lines 



FUNCTIONS: 

CONSTRUCT PROTOTYPES 

Instructional Materials 
Evaluation Materials 



FUNCTIONS: 

IMPLEMENT/RECYCLE 

Review 
Decide 
Act 
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I — 

STAGE I: DEFINE 

4 



FUNCTION 1: 
IDENTIFY PROBLEM 



FUNCTION 2: 
ANALYZE SETTING 



FUNCTION 3: 
ORGANIZE MANAGEMENT 



STAGE II: DEVELOP 



i 



FUNCTION 4: 
IDENTIFY OBJECTIVES 



FUNCTION 5: 
SPECIFY METHODS 



FUNCTION 6: 
CONSTRUCT PROTOTYPES 



I 

STAGE III: EVALUATE 

Li 



FUNCTION 7: 
TEST PROTOTYPES 



I 



a. 

b. 

e. 
d. 



i 



i 



I. 



r. 



t. 
• 



FUNCTION 8: 
ANALYZE RESULTS 



FUNCTION 9: 
IMPLEMENT/RECYCLE 



BEST COPY mmiE 



DteisiOfI Potfitt 

Compsra iCAffiiff (fuo to ititBi 

OttermiM leimer diaractcriniei 
Inventory tetipol/commaniiy 



Aflilpi TABS team mpcMHlbilltiei 
Emblitfi lines ot communicatiMii 
S.^fy pr^eet piamibis Md 
cofiifoi pffocdduf n 



OtoiMthfSS 

8m» embtlfig obfectlMs Md 
termtm relationships totween 
objcethm 

Conmuet pefformanca measuret 

Sptdfy Inttructlonal ttratesioa 

aMma^B fOrmt 

Spaeify altamatlva matliocia 

ftvparo oomprahant iva deaorip^ 

tkm of inttrwetlonai daaign 

spaeHlcatiOfia 

Sipaeify claiign for ovaluotlQA of 
ioAniethmal and evaluation 
da^^na 

Conduct techntcal review of 
InNfuotlonai Md ev^tiatla^ 
dealgna 

Specify procadurea for collaetlon 
Md davalofMoent of Insirvciionil 
nwtariala 

Construet and.assambid Instnio* 
tlonal materials 

Specify procadurea to bo uaatf by 
peroNinel during tryout of 
buinictlonel procotypa 



Carry out Instruction aa planned 
Carry out avduation as planned 
Tabulata and procefs evaluation 

Determine relatlonsr*lps batifvean 
reoilti^ methodic olHactlvaa and 



Indiaata Mhat kinds of revisionB 
(If aniyi are eu9ga«ted by the 
Interpretation of reaulti, matKodi^ 
otojectim and goals 
Datermlna If suf^t^eted revisions 
Indicate that the r^otntypa Is to be 
racyelad or If tha datien can l>a 
bnplemanted without maior 
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SchediJLe of Institutes 
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Institutcs Number 



SCHEDULE OF I.D.I. IKSTITUTES 



Dates 





I 


March 5-9, 1973 






II 


March 26-30, 1973 




t 


TTT 
XXI 


Anril 9-13. 1973 






TV 


liAv 14-18. 1973 






V 


September 26-October 2, 1973 


* 




VI 


November 5-9, 1973 






VII 


Movenber 12-16, 1973 






VIII 


Deceniber 5-11, 1973 


* 


1973-74 


IX 


January 9-15, 1974 


* 


y 
A 


Tamiarv 23>a29. 1974 


* 


Yeax 


XI 


February 6-12, 1974 


* 




XII 


February 20-26, 1974 


* 




XIII 


March 13-19, 1974 


* 




XIV 


March 27- April 2, 1974 


* 




XV 


April 24-30, 1974 


* 




XVI 


May 8-14, 1974 


* 



Keys 



- Inclusive of all school days between dates shown 
* Institute weak split between two calendar weeks 
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, APPENDIX. F 
Application Form 




APPLICATION FOR ENROLUSENT IN THE INSTRUCTIONAL DEVELOPMENT INSTITUTE 



RETURN TOt 



ItD.I. CENTER 



CARVER SCHOOL » 3RD FLOOR 
45TH & LEE STREETS » N.E. 
WASUIKGTONy D.C. 20019 
(MAIL ROUTE NUMBER A) 



NO LATER THAN CLOSF- OF BUSINESS ON 



SCHOOL 



PHONE 



TEAM COORDINATOR* 



ROUTE NO. 



HOME ADDRESS 



HC^IE PHONE 



TEAM MEMBERS 



Nade & Social 
Security No* 



Grade/ Home 
Subject Address 



Phone 
Number 



!• Teacher 



2* Teacher 



3* Librarian 



4* Principal/ 

Asst* Principal 



5* Resource Perso n . _ . ^ _ . _ 

(*l«e*» resource tcachcr» supervisor^ counselor^ department chaitman, school- 
based teacher, subject specialist, parent, or student (secondary) 
rept'csentat ivet ) 

B« INSTRUCTIONAL /Lr.ARNir:C PROBLE^I AREA (State the critical problem identified by 

tlm team) 



*TcaiD coordinator may be any member o£ the team* 



OSD/801/73 
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List of Schools^ In.3tItut6S Attended and 
ftroblom Areas Submitted 



-80- 



f>:s 



Schools Sfjjrvod liy The 
Infitructional ]>jv«.»lotcncint Inntituto 



1. Amidon 


Inctitutoa 
VII 


TVoblem Arean 

n Wdl CU4UL St wUU^ UcW J. 


2. 


Anacostla IVe^Sch. 


XT 

XIV 






Banci*ori; 


vm 


Iteltten language skills 




Barutird 


I 


Comprehension skills 


5. 




XI 




6. 




X 


Reading comprehension 


7. 




XIV 








XIII 








VIII 


Recreational reading 






VII 


Problem solving skl3Jj[» 






X 


Designing relevant reading content 






X 


Reading comprehension 


13. 


Burroughs 


IX 


Auditory and perception 


lU. 


Carver • 


IX 


• 

Reading stations in Open School environment 


15. 


Clark 


VTT 


uisbenxng sju.j_ls 


16. 


Congross Iluifjhts 


V 


Listening skills 


17. 


Cooke, H.D. 


XIII 




18. 


JDiapor 


IV 


Folloi/ing direction- 


19. 


liaton 


III 


Comprehonsion skilis 


20. 


Eumonda- -abofly 


VI 
IX 


Mathc'ioaticu 

hoading coraprohnnoion 


21. 


Rmory 


IX 


Reading in content arcaj 
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(oonct* ) 



Blesient&ry Schools 
22» Friendship 


Institutes 

XI 
XVI 


firoblen Areas 


23. 


Garfiold 


XV 




2k. 


Garrison 


m 


Aliihflibetisittg skills 


25. 


Godins 


VI 
XVI 


Independent vork habits 




• 


I 

XV 


Reading in content areas 


27. 


Houston 


XI 




28. 


Kenilworth 


XI 




29. 


Ketehata 


V 


Word attack skills 


30. 


Kinball 


V 


Caqputation skills 


31. 


Lafayette 


XIII 




32. 


Langdon 


XIV 




33. 


LaSaile 


XIV 




3i». 


Leclcie 


VIII 


Ij^^reading skills 


35. 


I^ogan 


VI 


Word attack skills 


36. 


IiOve;joy 


III 


Comprehension skills 


37. 


Ludlow-Taylor 


VI 


listening skills 


38. 


MalcolDoi-X 


XII 

XUI 

XV 




39. 


Mann 


VII 


Visual perception skills 


UO. 


Maury 


X 


Following directions 


in. 


Merritt 


XVI 




I»2. 


Meyer 


III 


Word attack skills 



97 



(cont* ) 





^stitutes 
DC 


I¥obleia Areas 
Frexotical math skills 




MontgoiBQry 


I 


Individual instruction 


k% 


Morgan 


xm 




kS. 


Itot&x 


II 

XII 


Word attack skills 


h7. 


Mott 


XVI 




kB. 


Nallo 


X 

XIV 


Reading ccmprehcnslon 


U9. 


Koycs 


IX 


Rionie attack skills 


50. 


Orr 


XV 




51. 


Piark View 


XIII 
XVI 




52. 


Payne 


II 


Xine concepts 


53. 


Flunsttor 


X 


Reading cotopireht^nsion skills 




BowelX 


IV 


Canprehension skills 


55. 


Randle Hlehlonds 


XII 


m 

• 


56. 


Richardson 


XII 




57. 


Rudolph 


vni 


Oral and written skills 


58. 


Sbadd 


I 


ConQprehension skills 


59. 


Shaod 


IX 




60. 


Siuaoons 


VI 


Word attack skills 


61. 


Simon 


VI 


Time concepts 


62. 


Sixteenth & Butler 


V 


Comprehension skills 


63. 


Slowe 


XIII 




6U. 


toothers 




Comprehension skills 


65. 


Stanton 


I 


Ccmp^^ehcnsion skiJlH 
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(Cont*) 



66. Stevens 

67*. Tubtaan 

68« Van Ilesa 

69. Valkor-Jones 

70* Watkins 

7X. Webb 

72. Wheatloy 

73» Whittier 

7^* mson 

75 • Woodri<3Go 

76* Young 

Jttnior Hifch Schools 



1. 


Baekoa 




Browne 


3. 


Seal 


k. 


Douglass 


5- 


mot 


6. 


Francis 


7. 


Garnet* Patterson 


8. 


Gordon 



matitutoa ^^;^?ip Arm 



VII VxohXm solvinc"Mbth 

II Sigbt vocabulaxy 
XI 

xin 

VI Follow directions 
XV 

X level of self iffiacce 

XI 

I Use of instructional media 
XII 

XVI 

VIII Visual discrimination 

VI Conqpttttation skills 
XVI 

II Con^bension skills 

IX Reading in content areas 

III Iffard attack skills' 

IV Career development 

I Fundamental operations*>matb 
XIII 

I Word attack sldlls 

VII Visual perception skills 



XIII 

XII 
XV 

99 



(cont* ) 



^o?gontayy Gchoola 
9* Uandlton 

10* Hurt 

U* Jefforscm 

12. Johnson 
Lincoln 

16. Baul 

17* Randall 
18« Shsoir 

19* Sousa 

PO* Stuart 
21. Taft 

22* Terrell 

Senior Hlnh Schoo3,fl 
1* Ballou 

^» Cardozo 
3» Dunbar 

k. Eastern 
5. McKinloy 



IX Reading in content areas 

I Consumer mathematics 

XII 
XIV 

II Consumer mathematics 

II Sustained silent reading 

VIII Study skills 

II Individualized math 

VII Reading comprehension slcills 

VIII Reading cctaprehension 

III Comprehension slciUs 

XIV 
XV 

V Vroe^m \f/leamins differences 

VIII Metric system 

IV H6rd attack skills 

XII 

XV 

XVI 

• 

VII Reading in content area 
XII 



XV 

H Listening skills 

III Critical reading skills 

XVI 

XIV 

I Individualized reading 

XIII 

XV 
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(eont.) 



Scnttar High Schoola Iffigt^V^^^'a 

6* Roosevelt III 

7* Wilscn XVX 

8. Voodscn V 

Special Edueatlon Sehools 

X. Pierce XXI 

2« Sharpe Health IV 

Vocational Sehools 

!• M*M. Washi]3(^ II 



Reading In content areas 
Survival reading skills 

ConsuBer mathematics 

Occupation for handicapped students 

Practical nath 

0 



